L2494 UAYVNARO3NML

Astghik CHUBARYAN
Nare HAKOBYAN
Yerevan State University

PRAGMATIC INTERPRETATION OF SPECIAL
QUESTIONS IN ACADEMIC DISCOURSE

The paper is devoted to the functional interpretatiof special questions in
academic discourse, particularly in lectures. Teess the importance of the extra-
linguistic reality for the interpretation of pragrti@ meaning the analysis of the
guestions is conducted within a wider context. &s hbeen shown that special
qguestions have the function of contributing to thiscourse continuity by the
elimination of the possible barriers on the waydisfcourse development.
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There have been a number of studies on how qussgenerally function in
lectures /Westwood, 1996; Thompson, 1998; CamaliptR008; Morell, 2004;
Dafouz-Milne, Sanchegarcia, 2013; Long, Sato, 1983/. The studies haweem
focused on the interpretation of the functions rfesmtéd based on the content of the
guestion rather than the context it has been appiieAs a result, the focus of the
research has turned to be on the functions expmtdsse¢he questions and not the
guestions themselves which have specific featunas dre revealed when being
interpreted in context. The pragmatic approacthéoinvestigation of questions has
enabled us to gain more comprehensive and thordagghabout questions and the
functions they perform. To keep in mind, the intetptions are made at the level of
subsidiary discourse when the speech is analyazedigh the content of lectures
/Montgomery, 1977/ when the speech is still inghecess of production and is not
a byproduct yet.

The corpus of the material is lectures delivered\etural Sciences. The
authentic lectures have been recorded by famougrsiies and uploaded online
as a part of OpenCourseWare which attempts at majond education accessible
for the purpose of amending the level of educaatinover the world. For the
research, we have transcribed the lectures, dooentextual analysis for each
guestion and fixed the features that have congibub the exact interpretation.
While reviewing the results in order to avoid ahgssit has become noticeable that
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the extra-linguistic features accompanying the tjoes were so common that it is
possible to propose a new taxonomy for the questioat encompass not only their
contextual features but also the functional retibns in the discourse. Hence, we
have classified special questions according te#istence and absence of pause in
parallel to the exceptions. In addition, the preseof pause has been marked with
‘+++’ while its absence with ‘---" which is followgwith the exact pause duration.

The first question type is special questions withpause not to elicit
feedback. In the study, we have come across thexisnwhere the questions have
been applied not for the purpose of eliciting fesarkb The absence of pause and the
appropriate gestures/facial expressions (noddimg htead, looking through the
audience to see whether any hands or reactionsii@remissed or not, pulling out
the hand or keeping eye contact with the particsiggaker or audience) and/or the
context, such as the Interaction phase /Young, /18@#al that lecturers do not
have the intention to offer the turn. Instead, thaye used the questions for some
other purposes shown in Table 1.

As we see in the speech corpus we have come d288sinstances when the
guestions have been applied with no intention tcitdieedback. As the figures
indicate, the first three functions are equal ieitirequencies. The explanation is
reasoned with the idea that the same question nodtyfumction. What is more the
functions are equal and have no shadeirdériority’ or ‘superiority /Jakobson,
1960/. For example,

(1) The second kind of limit - well so this isn't thdyal9:42 second kind of
limit but | just want to point this out, 19:44 itgery important - is that:
derivatives are, are always 19:55 harder than thi&.59 You can't get
away with nothing here. 20:03 Sahy is that?++20:05 Well, when you
take a derivative, 20:07 you're taking the limit asgoes to x_0 of
f(x), 20:13 well we'll write it all out in all itsglory. 20:24 Here's the
formula for the derivative. 20:28 Now notice thatyou plug in x = x:0,
always gives 0/ 0./Jerison, 2007

As we see the question multifunctions in the cant&wstly, the question
focuses attention on the idea /Camiciottoli, 20@88drder to stress its importance.
This function becomes essential as it informs alhat is especially valuable to
be aware of and what will be required from the andé to know:

Focus | Create the Sound not Make Attract | Reformulate the
attention| illusion of | overbearing humour attention| student’'s
involvement question
1262 1262 1262 4 4 21
Total 1288
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Secondly, the question is applied to create tlisidh of involvement. Yes, it
is really an illusion as there are no paralingaistieans of communication that
indicate that the lecturer’s intention is to offee turnbut, as we see, the idea is
still expressed in the interrogative form. With tih@errogative form of the
statement, the lecturer wants to make up an atneosghat the students are asked
to be engaged in the lecture while in reality, theg not. This performance makes
the lecture student-oriented/Goffman, 1981, cited in Malavska, 2016: 67; Yu,
2009, cited in Vivekmetakorn, Thamma, 2015; DaftMilne, SanchezGarcia,
2013/. A similar idea has been expressed by Bandardelf-answered questions
that ‘serve to induce the student into thinking that wisataking place is an
interactive sharing of ideas and informatiodBamford, 2005, quoted in Dafouz-
Milne and Garcia, 2013: 140/. So the ideaindluce to thinkis what we perceive
as creating the illusion of what does not exist utsimulated through the
interrogation which has the power of attracting Banmattention conditioned with
certain neouro-scientific processes /Hoffeld, 20T®ifirdly, the lecturer uses the
guestion because the latter helps him to avoidgoeuerbearing. For this particular
function, the lecturer expresses the idea in theriogative form as if he wants
some feedback from the audience, and that feedbackuable. But the feedback
is not real as there are no extra-linguistic inticathat make us suppose that it has
truly been asked to elicit feedback. In this martherlecturer imitates that he is not
the only knowledgeableénor /Halliday, 1978: 143/ in the auditorium and may
have the need of the information elicited by thdiance. These factors make him
sound not overbearing and motivate the studentdéonfiel depressed because of
being a learner. This behavior leads to the feainigelongingness /Hyland, 1998/.
All the functions go hand-in-hand, and it is imgbksto discuss which one out of
them is primary or secondary.

Let's take another example:

(2) In fact, here's another reason. 27:37 This is ewermore important
reason. 27:40 Wellhow _can | say more important?++27:42 All those
are important. 27:44 This is another way to se@T47 A matrix has no
inverse -- 27:51 yeah -- here -- now this is impott 27:55 A matrix has
no -- a square matrix won't have an inverse 27f5&ere's no inverse
because | can solve -- 28:07 | can find an X @ vector X with A times --
28:20 this A times X giving zero. 28:27 This ie tieason | like best...
/Strang, 2005/.

This context indicates that the question is useth wmore functions. In
addition to the functions mentioned above, i.gotus attention on the importance
of the idea /Camiciottoli, 2008; Querol-Julian, 80@Chang, 2012/, to create the
illusion of involvement and not to sound overbegyithere is another function, i.e.
to attract the audience’s attention to his mistakethat the audience avoids
repeating it.
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In parallel to the examples where the questiong maainly multifunctioned,
there have also been the instances of fulfilling amction only in the context:

(3) ...The femur is the thigh. What bones are in theHeg30 you've always
called this lower appendage, the whole thing a légreally a thigh and a
leg. So what are the bones down here?+++ Whoop$ ¥l see him?---
2sec Where is he? ---2séf/here’s our, our help?+++No, | was
just bragging about you that. You are really go8d.| want you to live up
to what I've been saying. Well, | went to othersitels to look at other
professors andthe person up there was so far behierything the
professor was talking about/Diamond, 2007/.

The lecturer uses the question to create a humaxtuesphere by talking
about the assistant who is not in the auditoriume Thcongruity between the
absence of the helper and the imitation that hénishe setting brings about
laughter.

The reformulation of the question asked by a studdmch is also known as
‘clarification requests’/Long and Sato, 1983; Camiciottoli, 2008; MorelQ02;
Querol-Julian, 2008; Chang, 2012/ oepetition questioris/Dafouz-Milne and
Sanchez Garcia, 2013/ deserves special attentitireiresearch. We assume that a
guestion’s reformulation has dual purposes. Onthem is to make the question
scientifically appropriate by using the necessamyns that the student may not
know. The second function is to make the questi@ilable to the audinece so that
the process of initiating the question and respumdo it does not turn into a
private converstaion between the student and ttterkr. The lecturer wants the
audience to hear and think about the question. &ve bome across such 21 cases
in the collected data:

(4) Professor: ...As we know with the dynamic animater,saon as you
change 60:29 that elasticity, it's going 60:33 tomediately start affecting
the elasticity. 60:37 Okay?+++ So let's go aheadidry this. 60:40 See if
this works. 60:42 [ Pause ] 60:47
Student: For the slider, what'’s the granularity?. 52
Prof: Yeah. So the question®M/hat's the granularity 60:53 of the slider
as we move along?’++60:56 And it depends. 60:57 If it's a float, then
however wide the slider is, you know, 61:02 howevany points that can
be divided into, 61:04 that's how much granulagtyu're going 61:05 to
get on the floatHegarty, 2013/.

Thus, the lecturer reformulates the student’'s domesh order to adjust the
guestion appropriate to the academic setting asdnge time making the question
reachable to the audience. To add, as far as tharde is the basic participant of
the setting /Halliday, 1978: 143/ or axis of thentext, who teaches and
disseminates information, the question will sutedyheard and paid attention to.
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Here is another example:

(5) AUDIENCE: ....How do | know what's the right balari&00 to draw in
my portfolio? 13:02 Whether it would be cash, billsr stuff like
that? 13:07
PROFESSOR: How do _you do_it, really?++43:08What's _the
criteria?+++ 13:09 And so before we answer the questitow 13:12 you
do, how do you group assets or _exposures 13:17toategies or_even
people, traders, together?”++Before we 13:22 ask all those questions, we
have to ask 13:24 ourselves another question: 13/2®at is the
goal?"+++ 13:28 “What is the objective?” Right?+++13:29 So we
understand what portfolio management i&ia, 2013/.

It should be pointed out once more that the lectteformulates the student’s
question for making the question more scientifid aodible to the audience.

The next type of question is special questionsautipause to elicit feedback.
This type of special questions is discovered dueth® consideration of the
paralinguistic means of communication similar t@ thuestions above. Those
means are pause, gestures/facial expressions (rpthdi head, looking through the
audience to see whether any hands or reactionsidemremissed or not, pulling out
the hand or keeping eye contact with the particspeaker or audience, moving the
eyebrow) and/or the context in the form @fteraction phase/Young, 1994/. In
the research, pause has been defined as the sdémtdeast 2 seconds after the
guestion as a sign to elicit feedback (number Boisaccidental but the average
duration of all the pauses in the corpus).

The question with the function of eliciting feedkdw@s been noticed by many
scholars dee Camiciottoli, 2008, Fortanet-Gémez, Ruiz-Madrid,120 but what
conditions have brought to that interpretation hawege been distinguished and
detailed. Hence, there has been no differentidigiwveen questions with pause and
qguestions without pause. Nevertheless, the anabfsisur factual material has
indicated that this distinction is quite essentedpecially when the questions are
studied at the discourse level. Having considenedektra-linguistic characteristics
of the usage of questions in lectures we have hedethe following functional
realizations for this specific question type:

Elicit Confirmation whether the student'<Comprehension check an
a response guestion has been understood | tne students’ understand-
not ing of the material
178 3 1
Total 182
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The example is another case when the question rpggfdhe function
mentioned above:

(6) ...The covariance to lag 1 up to lag p 63:23 is ecioabasically linear
functions 63:27 given by the phi of the other camres. 63:33Vho can
tell me what the structure is of this matrix?++83:37 It's not a diagonal
matrix?---2sec 63:38 What kind of matrix is this2sec 63:41 Math trivia
question here.63:481t has a special name. 63:B¢oAe?---
2sec 63:54 It's a Toeplitz matrixKempthorne, 2013/.

The instance points out that the lecture has teitighe interaction in the form
of the question and expects the feedback. Thewe dsrect addressivity to the
audience expressed with “Who”. Moreover, during theestion the lecturer is
looking at the audience and maintaining eye contétttthe students.

Another instance is as follows:

(7) Professor: All right, now but | want to get started it. All right. Now let
me give you a little clue... Yeah.
Student: Okay, cordyline is the named way, noaydu were talking with
one?
ProfessorWhy am | suddenly starting with one?++Well for one thing...
So the question is “Why do some go from minushh &md why isn't it just
going from 1 to N?"+++ Well, for one thing: if it ent from 1 to N, the co
fit the signal wouldn't be real. Right?+++ Remembethere's this
combination of the positive terms and the negagwas.../Osgood, 2008/.

The lecturer reformulates the question to undedsteimether he has perceived
it correctly in terms of its content or not. Of ¢s@, the lecturer's question requires
feedback in order to either continue the lectulevely or ask more questions until
the correct understanding of the question is aeliev

The next example refers to the function of getfeepback:

(8) ... We've got paracrine which is a little more shamge.and you guys
have heard about neuronal and endocrine. And | aingyto to put these
examples of communication in the context of us asaat multicellular
organism this class. Right?+++ Now,OKso who wants to be the
pancreas?++#No one wants to be the paint. Okay. We got a gascr
right there. Thank you very much. No, we don't Havee specialized cells
but the point is that a cell-cell contact in ourganism would be actually
someone physically handing youa note during cla@kay?+++...
/McFadden, 2010/.

While asking the question the lecturer is lookinghe audience and waiting
for the response to the question. The eye contattle waiting process leave no
doubt that the question is intended for offering tinrn.

The next question type is special questions withspato elicit feedback. This
guestion type is accompanied by the pause of st Baeconds that signals the turn
offer. Plus, there might be contexts when the o#ixéra-linguistic features may be
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considered as well to confirm the reliability ofethnterpretation which is the
Interaction phase /Young, 1994/ when there is ns@after the question but a fast
response by the student.

In the study, there have been 498 occurrencessofyibe of question use:

(9) ...What's really going on?+++ 22:53 So let's start Iiginking about

what 22:54 would happen if | considered an s depicby this red
X. 22:59 | probably shouldn't have used x. 23:Ghbuld have probably
used a star. 23:02 That's not a pole. 23:04 Thttes value of s in this
integral. 23:09What happens if | choose to integrate against the
function 23:12 e to the minus st where s is 0?-e283:19 If | choose to
integrate against that function, 23:21 that funatias depicted by red
here. 23:25 So the convergence of the integraR@8&he convergence of
the thing that I'm23:27 calling a Laplace trangfor depends
entirely 23:29 on the convergence of x.23:32 Bhathat s equals 0
means../Freeman, 2011/.

In this example, the lecturer pauses after the topmeslooks through the
students and expects to hear the answer to theiauelde elicits feedback in the
form of a response.

Out of 498 cases there has been only one instahea tihhe question has been
aimed at provoking thinking or, as other scholargehcalled it, stimulate thought
or thinking / Camiciottoli, 2008, et al./

(10) And we're going to start 23:40 talking about engicge how does this cell
get energy?+++23:44And one of the things you might wonder is if you
were to design such 23:47 a nano machine how woyd power it?---2sec
They exist. 23:511 mean it's here. But that's whypart I'm going
to 23:55 start  talking about energy and how cells akm
energy, 23:59 because this is one of the thingg Hae to do. 24:03 And
that was, as | said, was an average electron miaplg 24:06 of a lot of
those motors. /Walker, 2005/.

After the question, the lecturer pauses and lobksugh the audience but he
does not expect any feedback because the questars to the material that is new
and complicated and is the one he is explainingtebd, he provokes the audience
to think about the question which is the nucleuthefmaterial.

One more interesting example that we have comesadsothe case when the
guestion itself is intended to elicit feedback isufollowed with no pause. Instead,
the pause as the sign for shifting the turn is n&ités the following sentence:

(11) Let's keep going. 34:29 So, now we have our tethahe based
system 34:35 AX3E 34:39 and an SN number of 4 based
tetrahedral. 34:45 And so here, now, we have trigoyramidal. 34:50 So,
we have a bunch, this is why it's confusing. 34t'S3not bi-pyramidal,
there's only one pyramid here 34:56 and it looke la triangle. 34:58 So,
trigonal pyramidal. 35:0And _now _what are the angles going to

9
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be?+++35:03And _you can just vell this one out-2 sec 35:07 Yeah,
109.5. 35:10 And now let's keep going. 35:11 Andhase another clicker
guestion. 35:24 All right, 10 more seconds. 35:41 @5:44 /Drennan,
2014/.

Nevertheless, there have also been contexts wherguestions have been
used with pause but with no intention to have thesponses. This application of
the questions is what we have called special questwith pause not to elicit
feedback.

The functional realization has been decoded with ¢bnsideration of the
paralinguistic means of communication which indec#itat the pause is made in
order to commit some physical activity for improgithe lecturing quality while
the question has been applied to focus attentionhenimportance of the idea
/Querol-Julian, 2008; Chang, 2012/, to create Itbhsidon of involvement and not to
sound overbearing. The physical activities maylbargng the board, pulling down
or pushing up a piece of board, looking through rib&es, walking to the board,
changing the slide, writing down something, drawaagyraph and so on. In the
research corpus, the question has been applid@fotimes. For instance,

(12) So trying to impress on you that damping 62:17 doesause much of a
change in systems 62:21 that actually vibrate. BR2ally observe the
vibration. 62:24 If you can observe the vibratié2;26 damping cannot
possibly account for a very large shift 62:29 irduency. 62:30hat's
the motion look like?--- 6se62:34 Let's move on a little bit here. 62:44 So
that's what this solution looks like. 62:46 We knbwlepends on initial
conditions. 62:48 The distance from here to her# mibke this a time
axis. 62:57 This is one period. 62:59 So this isda./Vandiver, 2013/.

The question is followed with pause which doesaftar the turn but is made
in order to draw the ‘vibration’ he is talking altoMeanwhile, the question itself is
applied similarly to the special questions withguatuse not to elicit feedback,
namely to focus attention on the importance ofghestion, to create the illusion of
involvement and not to sound overbearing.

Or this example:

(13) It's this guy. 51:02 It's this ratio. 51:04 So Idieally arbitrarily chose. Is
it 51:06 the negative first?+++ 51:07 No. 51:10 lhase that one over
there, 1.618. 51:14 And then a minus 1 for the econe. 51:17 Fair
enough?+++ 51:18 OK, there it goes. 51:19 We've tgasave it and make
sure we got it. 51:22 So again, you got a cMéat's going to_happen
here?---4se®61:31 Here we go. 51:32 Boom. 51:35 Look at that36
What's going on there?+++ 51:39 Yikes. 51:42 Explane. 51:43 Is that
good, bad, indifferent?+++ 51:44Is it right?+++ 585 Wrong?---
3sec 51:46Gossard, 2011/.

Here the lecturer pauses in order to type the ftaron the computer while the
guestion performs the same functions as the queestithe previous instance.

10
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To continue, rarely enough but we have come aajasstion uses when the
guestion is followed with a pause but it has noerbéntended for eliciting
feedback. The thing is that during that pause @wuler does not make the
conventional gestures and facial expressions tteatypical of the questions with
pause to elicit feedback (nodding the head, lookhmgugh the audience to see
whether any hands or reactions have been missedtppulling out the hand or
keeping eye contact with the particular speakesiumlience in general, raising the
eyebrow). They only passively continue looking lire tdirection they have been
looking before the question and do not maintain eyetact whereas when using
guestions conventionally, the lecturers look thiodlge audience to see whether
they have missed any students or not, maintairceg&act with the audience or the
talking student, move brows and their hands tordfie turn. In this context, the
pause is made in order to impact the audience tiwélcontent of the question and
give them some time to understand the contentbéti¢he corpus, we have come
across such 8 cases. For example,

(14)...As you can see, theyre very proud of the uppeft le
hand 46:58 part. 46:59 This is one of the major hodblogical
advances 47:01 of 1000 Genome Project, figuring 40t®4 how to
recalibrate quality scores for instruments. 47\Why is this so
important?---2se@7:14 The reason it's important is that the
estimate 47:18 of the veracity of bases figures tra#n47:23in
determining whether or not a variant is real or nd7:27 So you need to
have as best an estimate as you possibly 47:3@fcahether or not a base
coming out of the sequencer 47:34 is correct, Oi83ec 47:40Gifford,
2014/.

In this case, the lecturer asks the question, gaafter the question and
continues looking in the direction he has been ilogplbefore the question: no
motions of the head, hands or brows which usualtjcate the shift of the turn.
With the pause after the question the lecturer ctgpdhe audience with the
importance of the content of the question and gitiesn some time to understand
its content.

Even more, the analysis has revealed the instasfdbe question’s use when
the function of the question is possible to decodéy through context. The
guestions are addressed at the audience but thextassists in understanding that
the question function is not that of getting fearkohut the one that is acquired
through the extra-linguistic reality. A similar djgation has been noticed in the
lecture of a single lecturer:

(15) Now we've got to go ahead and find the f 18:07 gius h. f of X plus h
says, “Do | justl18:12add H at the very end?"+++s] that
the 18:13 appropriate thing to do?+++ No. It's liké€ 18:15 plus h. It says
you can't separate that 18:17 thing. So tell mbat is f of X plus h?---3
sec 18:23 OK. Good. So even where we see the X w&26 going to

11
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insert that entire explanation .18:28 Do remembeing that?+++ Also,
so itll be x +18:30H to the O cubed minus....Sodites have to
be 18:37 X plus h in that as well. So everywher88&e saw an X we're
now putting X plus a 2 18:41 in parentheses. Ok.h&ads. how many
will 18:46 feel ok with that so far ? --- 4 skeonard, 2012/.

This example shows that the question is directeth@taudience (“So tell
me....... "), and there is the pause to indicate tha shift but the action of the
lecturer, that is writing the formula on the boagdjdes us to the understanding
that the function of the question is not to elfgiedback but to focus attention /
Camiciottoli, 2008, et al./, create the illusion iofvolvement and not to sound
authoritative.

Or this instance:

(16) ...The 63:58:00 limit doesn't exist there as well. So
two 64:00:00 implications are: you can't take a@%00 derivative at a
sharp point or where the 64:04:00 slope is undefifd:25:00. So the
slope is vertical .64:29:00 this one, this give® twt least two, 64:32:00
different slopes for that 64:33:00 point. This omnee run to find
repository 64:35:00 of infinite. Your slope is veal. You 64:37:00 can't,
can't take it riveted with that .64:40:3@ow_many okay with our two
implications 64:42:00 here?++All right /Leonard, 2012/.

In the example the lecturer directly addressesatidience with the question
but does not pause to elicit feedback. Even mares booking through his notes to
see what idea comes next. It follows that the goess without pause but to elicit
feedback while the paralinguistic means of commation indicate the absence of
the intention to offer the turn.

Thus, with the help of the extra-linguistic realityhas become possible to
decode and interpret the functional realizationsmécial questions in academic
discourse. With the help of the results acquiredmay make the generalization
that special questions have the function of coutitily to the discourse continuity
by elimination the possible barriers on the wagistourse development. It may be
done by focusing attention on the importance ofidiea, engaging the audienece in
the lecture, creating the atmosphere of mutualrggéhgness, etc. The finding is
guite valuable in terms of reconsidering the rdleqoestions as a teaching tool
which may multifunction and promote interaction. fdover, the analysis of the
genre recurrent element in the scientific discow@@munity enables lecturers, as
discourse participants, to influence speech peiaepnplicitly by taking the genre
not for granted. Instead, they become equipped thighknowledge that the genre
consists of recurrent elements that may be selectdfully during speech
production so that the perception of the audieaggaomoted.

12
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u. 2NkPUNr3UL, L. UUNP3UL - <wnpniy hwpgbph qnpdwpwtwlwt
yYbppmdmpymtt whuwnbdpwlwi npulynipunid. - <nnwénd nhnwplynd Gu
hwwnwy hwpgbph gnpdwpwuwywu wnwuduwhwwnyniginiuubpp ghnwlywu nhu-
Ynipup dwupbiphg dGynwd' nwuwfununipniuubpnud: Swppbp nwuwfununipnluub-
phg pwnywd hwwnniy hwpgbipp ophtwyny gnyg £ wipgnwd, np hwwnny hwpgbipp
hptug punpn? hwpwtquywu hwwnlwuhgubph 2unphpy hpwlwuwgunud Gu
wjuwhuh gnpdwnnypubp, npnup wwwhnynw Gu ybpnugjw| dwuph 2wpniuwlw-
Ywunieniup, win Ybpw fupwubing hwnnpnwygnieniup b bwywuwnbind upw
Ywnnigywdpwjhtu wdpnnowlwuntejwun:

Pwiwgh pwnbp. hwwnnyy hwpg, wwnbdhwywu nhuynipu nwuwununt-
[Intu, nwnwp, hwnnpnwygniejwu hwpwtqulywu dhongubin

A. YYBAPSIH, H. AKOIISIH — Ilpazmamuueckas unmepnpemayus cneyu-
QIbHBIX 60NPOCO6 6 aKademuueckom Ouckypce. — CtTaTbs INOCBSIIEHA (DYHKIHO-
HaJIbHON HHTEpIpeTalyy CHelHajIbHbIX BONPOCOB B aKaJEeMHUYECKOM JAHMCKYypce, B
YACTHOCTH B JICKIHMSIX. AHANN3 NMPAaKTUYECKOTO MaTephajia BBIIBHI HEOOXOJMMOCTH
ydeTa cOOCTBEHHO SI3BIKOBOTO KOHTEKCTa M HKCTPATMHTBHCTHYCCKON PEANBbHOCTH JUIS
a/IeKBaTHOM MHTEPIIPETAllUH [IEPEIaBAeMOr0 JaHHBIMU KOHCTPYKLUSIMU 3HAUCHUS.

Knroueevle cnoea. cnenyalibHBI BOIPOC, aKaIEeMUYECKUH IUCKYpC, JICKIIUS,
naysa, napajJMHIBUCTHYECKUE CPENICTBA OOLICHHS
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