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HOW TO TEACH VOCABULARY EFFECTIVELY

The present paper discusses some methods of teaching vocabulary. Vocabulary is
an indispensable part of any language. It serves as a means of conveying information
when communicating. Wrong use of the vocabulary may result in misunderstanding.
The use of contemporary methods alongside with the traditional ones can create a
student-oriented classroom. Good knowledge of vocabulary plays a great role in
developing professional skills and motivates students to participate in classroom
discussions. The teacher manages to organize an effective classroom, when he or she
considers the individual needs of students in a given group.

Key words: vocabulary instruction, test on vocabulary, dictionary definitions,
teamwork, newly acquired vocabulary, complete description of words, analytical
ability, language proficiency

Along with constant changes taking place in our world, there has been a
change in teaching methods and techniques in every subject. Effective vocabulary
instruction is an important challenge for many teachers of English. The need for
teaching English effectively is an incentive for teachers to rethink and develop new
teaching methods. Teachers nowadays have to apply different strategies and new
approaches to meet students’ needs and to organize effective classroom. It should
be noted, that these new strategies and approaches are sometimes coupled with old
methods to reach the desired effect. Considering new approaches teachers also need
to preserve old methods, by applying them differently, in a new light.

Vocabulary is an indispensable part of language through which we convey our
thoughts, ideas, feelings, experiences: it serves as a means of conveying
information. An individual’s vocabulary is the word stock belonging to that
particular person, showing his or her knowledge, literacy, etc. One accumulates
vocabulary not only through learning definitions or studying in class but also
through reading, songs, communicating, etc. Mastering the bulk of the vocabulary,
one’s speech becomes correct and fluent. Moreover, good knowledge of vocabulary
(here go synonyms, antonyms, high-flown words, idioms, expressions) helps to
construct good narratives.

For mastering the language one needs to have good stock of vocabulary. When
learning English, students always need to learn vocabulary in a systematic way.
According to Carter, books devoted to practical approaches to vocabulary teaching
do not duly recognize the issues in vocabulary learning and are based on untested
assumptions /Carter, 1998: 98/. It can be inferred that the vocabulary learning
process or the teaching process of vocabulary should be organized according to
practical rather than theoretical considerations.

230



UteN11hal

While emphasizing the importance of vocabulary instruction and evaluating
the newest methods and changes in this sphere, it should also be noted, that for
some period, there has been certain neglect for the importance of teaching
vocabulary: more attention was paid to grammar. However, this tendency has met
much criticism /Meara, 1980; 1984; Wilkins, 1972; 1974, Lewis, 2000 and others/.
According to some researchers teaching vocabulary is more important than
teaching grammar. As Lewis mentions, “when there is no grammar very little can
be conveyed, but when there is no vocabulary nothing is conveyed” /Lewis, 2000:
111/. At the same time other researches have been trying to emphasize that learning
vocabulary is as important as learning grammar /Wilkins, 1972; 1974; Larsen-
Freeman, 1986; Nunan, 1998/. We also agree with this statement, considering that
though good knowledge of grammar is important, lack of lexical knowledge can
hinder communication, because “communication breaks down when people do not
use the right words” /Allen, 1983: 5/. Without vocabulary it is difficult to
communicate, wrong use of vocabulary may bring to misunderstanding and failure
in communication. On the contrary, one single word is often capable of expressing
complete thoughts or meaningful ideas. It is, thus, important to enrich the
vocabulary and make its level as advanced as possible.

As was mentioned above, teaching English entails teaching vocabulary.
Alongside with different strategies, the most traditional and effective method of
teaching vocabulary remains the method of dictionary definitions. This method
suggests that either the teacher gives the students the definitions or the students
themselves have to look the new words up in a dictionary. Although this method
is sometimes considered to be tiresome and time-taking and many new trends try
to minimize its efficiency stating that it is not actual any longer, it should be
noted, that this method is persistently serving as an efficient means in several
aspects. Firstly, dictionary definitions (either given by the teacher or looked up by
the learner) give the student a clear understanding of not only the concept that the
given word denotes, but also a complete description of that word. Such
descriptions may usually include pronunciation, part of speech, word
combinations composed of that word, examples, synonyms, antonyms, idioms,
expressions, derivatives, sometimes the origin of the word, etc. These factors give
us enough ground to believe that the efficacy of this traditional method is more
than invaluable. Even considering the fact that students may forget these words,
we should bear in mind that the general description is usually saved in the
memory. Secondly, as our teaching practice shows, the seemingly boring detailed
descriptions/definitions of words in dictionaries usually endow students with
analytical ability, which is so important in comprehending and translating
unknown texts. Due to this analytical ability, students often “guess” the meanings
of new words in context without having a dictionary at hand. And finally,
learners, who have been writing definitions, as well as synonyms, antonyms,
derivatives, word combinations, examples, idioms in their vocabularies
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(copybooks) during their early studies, develop language proficiency and acquire
skills for the correct use of dictionaries. From this perspective, teachers have an
important task to fulfill: to make students get used to working with vocabularies
and dictionaries.

It should be noted, that nowadays many students classically have difficulty
in looking up new words in dictionaries, especially when one word has a humber
of definitions, each having different, sometimes antonymous meanings. This
difficulty often results in misunderstanding, causing errors in translation. For
example, students frequently look up words in a dictionary, without taking into
consideration the given context they are going to translate. A more global
problem is when the context is considered, however, the equivalent is not chosen
correctly in translation by the student. This is due to poor knowledge of grammar:
when the student is unable to differentiate which part of speech the word to be
looked up in the dictionary belongs to. When the target word in the given
sentence appears as a verb but the student chooses the adjectival or noun meaning
in translation. Hence, we should emphasize the importance of having good
knowledge of grammar (that very often help those who do not look up a word in
the dictionary). In order to avoid such inappropriate situations, teachers should try
to facilitate the vocabulary learning process by selecting words arising out of the
specific needs of the given group of students. For example, teachers can choose a
specific word-stock for each lesson and for each unit/theme and give to their
students enlisted in a paper (in a handout) or by writing them on the blackboard,
with a simultaneous discussion of each word. The discussion may be
accompanied by certain activities: the teacher asks the students to fulfil the
following tasks:

e make combinations with the given word,
give the derivative,
use in sentences of your own,
give synonyms/antonyms,
give a definition, etc.

The abovementioned tasks are effective, as they help students to study new
words from different aspects and to fix them in their memories. Besides, with the
help of these assignments the teacher motivates all the students in the group to get
involved in the learning process.

To fix the vocabulary in the student’s mind the teacher chooses a special
group of words and asks the students to compose a small text. This is an effective
method for revising the active vocabulary. This task can be assigned either to the
whole group to be done individually by each student or a teamwork can be
organized (by dividing students into groups and asking them to compose texts
within their team). For example, students of the Department of Diplomacy
(International Relations) can be given the following group of words (or word
combinations) to compose a news report: escalation of the conflict, puppet
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government, to make concessions, shuttle diplomacy, to restart talks, to head a
delegation, high-level talks, to break a deadlock, truce, a four-day visit, a thaw in
relations, withdrawal of troops, international affairs, etc.

Our practice shows, that fulfilling this kind of task students have an
opportunity to revise the vocabulary and, at the same time, to improve their
professional knowledge. Being given such a set of words, students
subconsciously recall either historical events or events from the current
international situation and compose texts of similar content. Moreover, the
frequency of such assignments motivates students to be informed from the news
media, television, radio and the internet, in order to be able to keep pace with
other students in the group and to participate in debates regularly held by the
teacher.

Another effective strategy that can be used in teaching vocabulary and
keeping it active in the students’ memory is to ask them to listen to news
programs in the mother tongue (news on television, radio, the Internet) and try to
translate them on the spot. Our observations show that students meet this
challenge quite successfully as they realize the active use of their newly-acquired
vocabulary.

It goes without saying that one of the most traditional methods of revising and
fixing the vocabulary is test on vocabulary. Generally, test on vocabulary can take
different forms. It can be organized either on a translation principle (the teacher
gives the Armenian equivalents and students write the English variant) or through
exercises (multiple choice, gap filling, word formation, etc.). This kind of
vocabulary testing usually takes the form of a written task. However, the newly-
acquired vocabulary can also be tested and revised orally, by regularly asking
words from the active vocabulary.

A quite interactive method of refreshing the newly-acquired vocabulary is to
write a sentence on the blackboard that the teacher composes of the words from
the active vocabulary. After writing the sentence on the blackboard, the teacher
asks the students to paraphrase the underlined parts using synonyms or
definitions. It should be noted, that paraphrasing is not only an excellent means of
revising the vocabulary, but it also improves the analytical skills of students. The
teacher chooses a text containing the active vocabulary, underlines special parts
in it, asking students to express the same in other words.

In order to make students more interested in the vocabulary learning process
and to involve more and more students, teachers may organize an activity (game).
This is a method used in classroom that can motivate students: the teacher divides
the classroom into groups (two or three, depending on the number of students)
and calls one student from each row to the blackboard. The blackboard is divided
respectively into columns. The teacher writes a word on the top of the
blackboard and asks students from each row to write a word with the last letter of
it, exclusively from the newly-acquired vocabulary. Then each row continues in
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succession and the one that suggests words not from the active vocabulary loses
the game. The usage of this method in classroom serves as a way of “refreshing”
and should not last more than 5 or 10 minutes.

We may come to the conclusion, that vocabulary teaching or vocabulary
testing usually differs not only from teacher to teacher, but also from class to
class. That is, teachers should not be led by one and the same method in all
classrooms, as they meet different challenges working with different groups of
students. This is because the needs, abilities and knowledge of students differ
and this fact should be taken into consideration by the teacher. This entails that
by applying even the most effective or time-tested method, the teacher is not
absolutely sure to guarantee perfect results in the classroom. It is, thus,
necessary to check the knowledge of students and to decide the vocabulary level
of that special group and to choose what special needs they have. When the
teacher takes into account the individual needs of students, classroom
management (by the teacher) and acquisition of knowledge (on the part of the
student) reach their maximum. The learning process becomes smooth and
useful, students become more motivated. This kind of approach can create a
student-oriented classroom, which is an essential precondition both in the
teaching and learning processes.
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U. UUPN3BUV - Luwmulmy punwuyupwph dunnmgiwl npny dbpnnlGbph
z2oipg. — UnyG hnnpuwomd pGnipjwl GG wnlymd pwnwuyw)wnh nunigdwl
(ywwunwyny pwpwlnd Yhpwnynn dbpnnGbpl nt gpulg wpryntGuybmne-
pjniln: LhGhny (kqyh JuplnpuwqgniyG dwubtiphg lihll]}‘ pwnwuww)wnpp hwinbu k
quihu npwtu hwnnpnuygdiwl wwywhnyiwlil nmnpnyuo wihpwdb)n Gujuw-
wuwjdwl: Nuuuinmuytlupnl pwpwl wywhndtnt b nuwlnnGiphG fupw-
Ghnt Gywunwyny wihpwdt)m £ Yhpweby hGywbtu GnpuqgnyG, wiGwybu £ wjwd-
nuiwl dnnbgnuiGtp, npnlp huuiun}phlnq‘ nuuwjunup juwnpnn L pwpbpugGby
nuuwyulniwl wpyniGudtmnpnip b pujwpupt] nuwlnnGiph ywhwle-
Gtpp:

Puwlugh pwpbp. pwunwuyw)wph  munignd, pwnwwwpwph unnignid
/piunuynpmd/, pwnwpw wjhG vwhdwinmdbbp, fudpwihG wuwnmwp, Gnp dtnp
ptipwo pwnwuwwpwn, ytpneotynt jupnnnipniG, (kiqujul hinmp niG

C. CAPOSH - O memoodax r¢phexmuenozo odyuenusa nexcuke. — B nanHoii
CTaThe PACCMATPUBAETCSI BOIIPOC MPEMOJABAHUS JEKCUKH, B YaCTHOCTH, METOJbI €¢
oOydeHns. OTMeUYaeTcsi BAXKHOCTh IPHOOPETEHUST OOTaTOro CIOBAPHOIO 3aIaca Kak B
mpolrecce M3y4deHHs sI3bIKa, TaK W JUIs yCHemHOW KoMMyHukanuu. Jns sddek-
THBHOTO OOYYCHHS JICKCUKE CIIEyeT YYHTHIBATH OCOObIC TOTPEOHOCTH KaKmIOn
IPYIIBI U KaXAOTO cTyieHTa. [10100HbI UHIMBHAYAIBHBINH MOJAX0] CHOCOOCTBYET
CO3/IaHUI0 HEOOXOMMBIX YCIOBHUH, B KOTOPBIX MPU NPUMEHEHHU KaK COBPEMEHHBIX,
TaK ¥ TPAJAUIIHOHHBIX METOJIOB MOBKIMAaeTCs 3QHEKTUBHOCTh 00YUCHHS.

Knrouesvle cnosa: obydyenne JTEKCUKE, JTEKCHUYESCKUM TECT, CIOBapHbIE nehHHN-
1u, HOBLIﬁ JICKCHUKOH, I'pyl'[l'[OBaH pa60Ta, HHZ[HBH,Z[yaHLHLIﬁ Ioaxod, aHAJIMTUYCCKHUEC
CITOCOOHOCTH, SI3BIKOBAsT KOMITETEHIIHS
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