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1t is not your business to teach him the various sciences but
to give him a taste for them and methods of learning

them when this taste is more mature. This is assuredly

a fundamental principle of all good education.

(J. Rousseau 1762)

e live in a society which is continually evolving and rapidly transforming, and

Wit has become generally accepted that schooling should change to satisfy the
needs of the progressing world. The expectations from traditional approaches are not
appropriate and fruitful any more. We are not the same, the new generation is different.
Some methods, even if they are good enough to practice, just don’t serve their purpose any
longer. In order to create a better educational system in Armenia, we must revisit the pur-
pose of education. We are to consider how education can provide individuals with the tools
to better themselves, to create a more egalitarian society, and thus to prepare the citizens of
tomorrow for the inevitable challenges they are likely to meet.

The education of the future has to produce students able to work independently or in
a team environment. They must be problem solvers and critical thinkers. They must know
how to go about learning something new. In order to memorize the majority of the obtained
information, educators must teach students the skills to acquire new knowledge on their
own and use it to come up with novel solutions to problems. This does not mean that con-
tent is not important or should not be taught. Students need to learn content from a wide
variety of curriculum areas for many reasons. They need to have a shared understanding
and background.

We could change a typical course, where all we do is lecturing, to something more
productive, and let students try it, see how it works, reflect on how to do it differently,
then try it again and again, until it works better. The only way a skill is developed - ski-
ing, cooking, writing, thinking critically, or solving thermodynamics problems - is prac-
tice.

Learning is essentially a discovery process. We are all natural learners. As babies, we
discover things by ourselves before we can be told. Even when we understand enough to
be told, we still need to try things out for ourselves. The understanding cycle - expectation
failure - explanation - reminding - generalization - is a natural one. No one teaches it to us.
We are not taught to have goals, nor to attempt to develop plans to achieve those goals by
adapting old plans from similar situations. We need not be taught this because the process
is so basic to what comprises intelligence. Learning is a natural act. Accordingly, we need
to transform all training and education so that it looks, feels, and is like doing (Bransford,
Brown, Cocking 2000:12-13).

The role of the teacher is to be an exposer of knowledge. Effective teaching entails try-
ing things out, formulating hypotheses and testing them. But, a student cannot do this in a
vacuum. The teacher should be there to guide them to the right experiences. The teacher
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should also be there to answer a student’s question, or at least, to listen to his question and

perhaps suggest ways that he could find out the answer himself. Curiosity comes from try-

ing things out, from failing on occasion, from explaining why, and from trying again

(Lochhead, Whimbey 1987:64-73).

A good teacher should have as his goal exposing his student to enough situations that
the student will become curious enough to take his learning into his own hands. In other
words, the role of the teacher in a goal-based scenario is to open up interesting problems
and provide tools for solving them when asked by the student to do so. The accomplish-
ment of the goal should be its own reward. The curriculum must be oriented towards, and
satisfied with, the idea that a student will learn what he/she needs to in order to accomplish
goals. Hopefully they will become curious and acquired both oddball cases and routine
micro-scripts along the way.

Conscious learning plays an important role in language acquisition, enlarges intellec-
tual capacities of learners, and helps to understand new concepts and express new ideas in
the target language. This principle also implies comprehension of linguistic phenomena by
the learner through the medium of vernacular and the arrangement in sentence patterns
graded in difficulties with the emphasis on some essential points. The principle of con-
scious approach ensures purposeful perception and comprehension of the material, its cre-
ative absorption, and retrieval of information from the learner with a certain degree of indi-
viduality.

Teachers should help students develop some skills during those contact hours by giv-
ing them some practice in the tasks they’ll later be asked to perform on assignments and
tests. At several points during the class,

1. Give the students something to do (answer a question, sketch a flow chart or diagram
or plot, outline a problem solution, solve all or part of a problem, carry out all or part
of a formula derivation, predict a system response, interpret an observation or an
experimental result, critique a design),

2. Tell them to work individually, in pairs, or in groups of three or four,

3. Stop them after the allotted time, call on a few individuals for responses, ask for addi-
tional volunteered responses, provide your own response if necessary, and continue
teaching.

Teachers may also occasionally do a think-pair-share, in which the students work on
something individually and then pair up to compare and improve their responses before the
teachers call on them.

Apart from the above-mentioned techniques the teacher will resort to the general
didactic guidelines to ensure activity:

1. The teacher must not correct a pupil’s mistake if the pupil can do it himself.

2. During individual interrogation the teacher should address the questions not to the
individual pupils but to the whole class to capture their attention and to ensure their
active participation.

3. The teacher should comment on the pupil’s marks and always find words of praise
rather than find fault with them.

4. Prepare the pupils for independent learning.

5. Activeness is largely dependent upon interest. Thus, the learners’ interest should be
sustained by telling them about manifold possibilities that open up before them as a
result of studying the language (Johnson, Smith 1998:36-42).

81



The above mentioned on the principle of activity makes it possible to suggest the fol-

lowing:

1. Heuristic approach to FLT will stimulate the learners’ intellectual activity.

2. The learners’ interest should be sustained by proper organization of instruction, the use
of purposeful teaching materials to arouse the pupils’ positive motivation.

3. Both individual and collective forms of work should be used to ensure the pupils’
activity and collective spirit.

As little as five minutes of such work in a 50-minute class session can produce a major
boost in learning. Academically weak students get the benefit of being tutored by stronger
classmates, and stronger students get the deep understanding that comes from teaching
something to someone else. Students who successfully complete a task own the knowledge
in a way they never would from just watching a lecturer do it. Students who are not suc-
cessful are put on notice that they don’t know something they may need to know, so when
the answer is provided shortly afterwards they are likely to pay attention in a way they
never do in traditional lectures.

Have the students work in pairs through a complex derivation or worked-out problem
solution in the text or on a handout, with one of them explaining the solution step-by-step
and the other questioning anything unclear and giving hints when necessary. Periodically
stop them, call on several of them for explanations, provide your own when necessary, and
have the students reverse roles in their pairs and proceed from a common starting point. It
may take most or all of a class period to work through the entire solution, but the students
will end with a depth of understanding they would be unlikely to get any other way
(Lochhead, Whimbey 1987:54-56).

Everyone needs to succeed. In order to take the kinds of risks necessary to learn and
grow, your students must perceive that success is within their reach. This means you need
to learn a great deal about your students’ interests, cognitive abilities and learning skills
before simply presenting content or assigning tasks. Yet with all the pressure to “get
through the curriculum,” it’s easy to forego this important step. Nonetheless, if your inten-
tion is to encourage all of your students to learn, grow and be successful, you’ll need to
start with them wherever they are - and that’s likely to be different from one child to anoth-
er. You may eventually want to vary your methods of instruction to include small groups,
learning centers, self-selection or learning contracts, individualized assignments and stu-
dent-teacher conferences. Keep in mind that working with different strategies will require
various self-management skills your students may not have yet developed. While teaching
these skills may appear a rather challenging and time-consuming task, keep in mind that
the more independent and responsible your students become early on, the more you’ll be
able to accomplish together all year.

It is desirable to start slowly and keep things simple. Let your students know when
they may and may not come to you with questions and, if you aren’t available to help,
offer them the option of asking a classmate or switching to a different task until you’re
free. Keep independent work and routines relatively simple at first - things the kids can
do on their own. While some of these assignments may seem like busy work to you,
remember that your intention is building confidence, independence and self-manage-
ment. You’ve got a whole year to focus on content. It takes time, energy and practice to
establish these skills and routines. As the students become better able to work on their
own, you will be able to make the work more meaningful by increasing the variety of
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materials, the number of choices, the amount of work required and the intellectual

processes required.

Use their mistakes as opportunities to teach, shape behavior or encourage them to
make different choices. Your patience and persistence can encourage them to keep trying.
Schools traditionally have been very negative and critical, and many people assume that we
need to be this way or kids won’t learn or take us seriously. In fact, a consistent focus on
errors and omissions, or a tendency to shame or humiliate students (even in the misguided
interest of improving their performance or behavior) will undermine your attempts to pro-
vide emotional safety and can ultimately restrict growth in all students, not just in the one
being criticized. Focusing on the positive, even when it seems as though a student has done
just about everything wrong, allows you to build on the student’s strengths. This approach
can have an extremely positive impact on the climate of the classroom.

Here are several techniques to make active learning as effective as possible:

* At the beginning of the course, announce that you’ll be assigning short exercises dur-
ing class and explain why you’re doing it (research shows students learn by doing, and
the exercises will give them a head start on the homework and tests). The explanation
can help defuse the resistance some students feel toward any teaching approach other
than the instructor telling them just what they need to know for the exam.

*  After an active learning exercise, call on a few individuals for responses before opening
the floor to volunteers. The knowledge that you might call on them gets active partici-
pation from students who would normally just sit passively and let others do the work.

*  Go for variety. Vary the type of activity (answering questions, solving problems, brain-
storming,etc.), the activity duration (10 seconds-2 minutes), the interval between
activities (1-15 minutes), and the size of the groups (1-4 students). As many as half of
the participants in teaching workshops report using active learning in their classes, but
nonusers often have concerns about the approach (McKeachie, Pintrich, Smith,
Sharma 1990:23-34) .

There may indeed be several students who just sit staring straight ahead when group-
work is assigned, even after the awkwardness of the first few times has passed. We never see
more than two or three of them in our classes, but for the sake of discussion let’s say it is as
many as 10% in yours. That means that while you’re doing an active learning exercise, 90%
of the students are actively engaged with the material and getting practice in the skills you’re
trying to teach them, and 10% are out to lunch. On the other hand, at any given moment in a
traditional lecture, if as many as 10% of your students are actively involved with the lecture
material you’re doing very well. No instructional technique works for all students at all times:
the best you can do is reach as many as possible, and 90% is more than 10%. Motivating stu-
dents to listen and learn and remain on task is not an easy thing to do. All teachers, of course,
hope to present lessons so engaging and exciting that students intrinsically want to behave
and learn, but in the real classroom, you’ll often find that you also need a little something
extrinsic to motivate reluctant or restless learners (Felder, Brent 1994:34-37).
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UpmyniGwybwn nuncgiwl/neunciGwnenipjwb 2nipyg

Ltipywjhu wGytpe thnfuwybpwynn hwuwpwynigintlp uinhwned £ Yhpwebg
wywbnwywh dbpnnltp, npnbp wyilw 60 wnwjynid hptiGg GuwwnwyhG: Iwny k
npwlp thnfuwphbbp wybh wpnniGwybun ne wpquuwptp GnptGpnd, npnbp hGw-
pwynpnipjnth Yuw b wwywhnygbp yuwnyw pwnwpwgnt |hwndbtip Ywjwgnidp: 3nn-
quénid wnwowpyyned GG npny hGupGbp ne dnintignidltin, npnGp Yoqlth niunt-
ghsGbphG L undnpnnlGbphG wybih ayntld nupdbt] nunwdiGwlwb gnpéplpwgp:
Lniuwpwbynid G0 ncunigdwG/neuncdbwnnepjwb npn? inhwhy ufuwGtp L fulnhp-
GG, thnpd £ wpynid tnwp npwbg 2powbgiwl L Yubfuwpqbdwb nuéndGtin:

06 eddekTHBHOM O0YUCHAN/ H3YICHAH

B Hacrosiiee BpeMsi 3HaHUE MHOCTPAHHOT'O SI3bIKa — 3TO HE TONBKO aTpUOYT KyJbTypHO-
IO pa3sBUTHs YENOBEKA, HO U YCIIOBHE €ro YCNEIHON AESITENIbHOCTH B CaMbIX PasHbIX cpepax
NPOU3BOACTBA. B CBA3M C 3TMM NepecMaTpUBaIOTCS LIENH U 3alauy NPENofaBaHusl MHOCTpaH-
HbIX 513bIKOB, MOSIBIISIIOTCS] HOBbIE KOHIIECTILIMK U MOIXOMIbI K O0YYEHUIO HHOCTPAHHBIM SI3bIKaM,
B [IPAKTUKY BXOOSAT HOBbIE (DOPMbI U METOAbI 00yueHusi. OOyyeHrne MHOTOUYHCIIEHHbIX, Pa3/u-
YaIOIKUXCsl MO MCUXUYECKUM XapaKTEPUCTHKAM U CPEAE BOCHMTAHUS TPy y4aluxcsl, Tpe-
OyeT moucka TaKuxX METOIOB OOyuYeHHsl, KOTOpPbIE MO3BONUIN Obl HAUOOINEE TOMHO PEaNn30-
BaTh MPUPOIHBIE CTOCOOHOCTH 00yYaeMbIX, pa3BUBATh UX, 1aBaTh MM 3HAHUS B 00JIACTH HHO-
CTPaHHOTO si3blKa. [J1aBHBIM MPUHLMIIOM B JOCTHXKEHUM TaKOW MENAaroruyecko 3ajayu cra-
HOBUTCSI IIpo6JieMa BbIOOpPAa METOOB OOy4YEHUs] HHOCTPAHHOMY SI3bIKY, U MpOBepKa ux 3¢-
(peKTUBHOCTH.
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