
Armenian Folia Anglistika  Methodology 

96 
 

 Muslim Immigrant Students 
in European Higher Educational Institutions 

 
Siranush Chubaryan 

University of South Carolina, US 
  

Abstract 
This study investigates the influence of higher education on the integration 

of Muslim students from migrant background into French, German and 
Armenian societies. In 1999 many European states signed the Bologna 
Declaration (also Bologna Process), the goal of which was unification of 
European higher Education under one umbrella.  In line with many aims stated 
in Bologna Declaration, one of the eye-catching characteristics was the policy’s 
flexibility, which would allow students enrolled in higher education institutions 
all over Europe to voice and promote their social, educational, cultural needs 
and take part in decision-making processes.  

To be able to understand whether the Bologna Process plays a role of 
integrator for Muslim immigrant students as well, the research attempts to 
reveal how Muslim immigrant students perceive and describe their experiences 
with European higher education; how they describe their integration into 
European institutional environment and consequently into European society. 
For this purpose case study approach has been applied. Individual interviews 
with student-participants have been conducted. 

  
Key words: Muslim immigrant students; Europe; Bologna Process; higher 

education policy; integration․ 
 
Introductory Remarks 
My interest in the experiences of Muslim students from migrant background 

in European higher educational institutions under the Bologna Process grew 
after I heard the stories told by student participants during an international civic 
education conference held in Armenia in 2008. In my professional life, I have 
traveled a lot and participated in many conferences in different European states, 
where I frequently heard different intriguing stories about Muslim students. The 
stories varied, as they were told by different people of several ethnic and 
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religious backgrounds, but most of those stories had one detail in common: 
Muslim immigrant students are understood to be disengaged compared to other 
groups of immigrant students. Even the Bologna Process, with its flexibility, 
does not entirely solve the problem of “alienation and detachment” of Muslim 
students. 

The stories that I have heard from these students show that even if they have 
spent their whole lives in Europe, Muslim students are often mistreated. One of 
the students brought to light several key issues related to immigration: religious 
identity, social identity, education, and integration. For the immigrant 
population, the issue of identity is quite complex, because immigrants often try 
to adapt and fit in to their new environment. In this process, their identities 
undergo changes. The notion of identity becomes especially contentious when it 
comes to the Muslim students of migrant background (especially after tragic 
events of September 11, 2001). Before September 11, 2001 the presence of 
Muslim immigrants in Europe’s economic, political, cultural, educational 
spheres was not discussed nearly as much as it is now. While issues of 
integration have always been challenging for Muslims in Europe, the challenges 
have become particularly acute after 9/11. Moreover, often the attitudes, 
structures and existing policies of some European states (e.g. France, Germany, 
United Kingdom, Armenia, etc.) hinder Muslim immigrant students’ 
educational, civic, and social integration, becoming obstacles for those students 
in building their future careers and lives while legally residing in Europe.  

Although there is a vast literature (e.g. Barseghyan 2010; Markaroff 2011; 
Shadid 2002; Kamaroff  2010; Melnikov 2002; Landa 2004) around the topic of 
Muslim immigrants in Europe, the research still lacks depth on the ways in 
which Muslim students from migrant background perceive the problems they 
face while attending European higher educational institutions. The main focus 
of researchers (e.g. Markaroff 2011; Landa 2004; etc.) is general Muslim 
population, including their cultures, traditions, the practice of Islam in West. 
There is also research (e.g. Shadid 2002; Melnikov 2002, etc.), which focuses 
on Muslim second-generation immigrants’ religious identity in one specific 
country context (e.g. Netherlands). Finally, it is important to take into account 
the solutions proposed by Muslim students themselves and consider their 
suggestions for enriching their academic and civic experiences. 

The stories told by Muslim students inspired me to initiate this study in order 
to have a deeper understanding of the interplay between current educational 
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policy (e.g. the Bologna Process) and the integration of Muslim students from 
migrant background into educational, civic, and social life of Europe.  For this 
purpose the following questions are going to be addressed within the framework 
of the present paper: 
1. While studying in a European higher educational institution, how do Muslim 
immigrant students describe their experiences with European education? 
2. How do they describe their integration into European institutional 
environment and consequently into European society? 

 
The Countries Selected as Cases: Germany, France and Armenia 
The existing policies on religious and minority rights in France, Germany 

and Armenia seem to be quite strict, even relating to traditional Muslim female 
populations’ use of headscarves in educational institutions. For instance, David 
Sapsted (2010) indicates that Germans’ attitudes towards Muslims is noticeably 
more intolerant compared to people from other Western European countries. 
Another example is the French government’s law that prohibits the presence of 
any kind of religious signs in schools and universities. According to Bouzar and 
Kada (2003), Muslims in France do not enjoy their religion as much as other 
residents of the country enjoy theirs. Finally, I would like to say that 
historically, Christian Armenia has always struggled in its relations with its 
Muslim neighbors (e.g. the Armenian Genocide by the Ottoman Empire, the 
ongoing conflict with Azerbaijan in the disputed Nagorno-Karabakh region, 
etc.).  Jaloyan, while talking about Muslims in Armenia, outlines that, “We have 
always had problems with Muslims. Now what we have is increasing number of 
Persian population, which is trying to take over our country” (Jaloyan 2010:28).  

While discussing the choice of these three countries, it is important to 
mention that all three countries are part of the same higher educational policy 
(i.e. The Bologna Process). Thus, according to François Orivel, “The origin of 
the Bologna process in France can be traced in a report prepared at the request 
of the Ministry of Education in 1998. This report was aimed at proposing a 
harmonization of the structure of diplomas in the European space,” (Orivel 
2005:2). After the signing of the Bologna Declaration and introducing the 
process into the French educational system, higher education in France was no 
longer state funded.  The tuition fee is not currently very high (ranging from 
150-700 Euros yearly for public institutions, 700-15000 Euros for private 
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institutions), but it still could be a problem for immigrant population in general, 
making their access to higher education more difficult. 

Germany was also among the 29 European countries to sign the Bologna 
Declaration in 1999. As Mause explains, “What is interesting is that the 
Bologna Declaration was not a legally binding contract amongst the states who 
signed it. There also existed no sanctions for the non-implementation of the 
Bologna objectives. The same holds for the subsequent declarations published 
within the ongoing Bologna Process,” (Mause 2013:19). Thus, in Germany the 
change in the higher education system had more of a gradual character. Due to 
governmental pressures starting from the winter term of 2010, German higher 
educational institutions introduced Bachelor’s and Master’s degrees into higher 
educational institutions all over Germany, making the system more in tune with 
the Bologna Process. Higher education in Germany, though, is still state funded, 
which means that high tuition cost is not a potential hindrance to Muslim 
immigrant students’ education process. 

After Armenia signed the Bologna Declaration in 2005, reforms have taken 
place in the Armenian educational system, which aim to restructure it into an 
integrated educational system and to provide multifaceted education. According 
to Bekaryan, “The integrated educational system would also give a priority to 
basic scholarly research activities and will integrate the primary goals of the 
university to create exchange and import knowledge,” (Bekaryan 2010:27). The 
achievement of these goals was possible through the introduction of a flexible 
three-degree system including Bachelor’s, Master’s, and Doctoral degrees, as 
well as through the introduction of new content into curricula. Along with 
positive effects, there were very negative outcomes, which I should outline. The 
education that was once completely free is now quite expensive, especially for a 
country like Armenia. This means that many potential young students, including 
Muslim immigrant students, are not able to have equal access to education. 
Armenian educational institutions, in contrast with other Western/European 
states, do not really employ the scholarship system, which would allow lower-
income students to have equal access to education.  

The introduction of tuition fees could be one of the potential challenges 
within the framework of the Bologna Process, which could hinder the equal 
access of Muslim immigrant students to education in Armenia and France. For 
instance in Armenia the scholarship system for students in general is not well-
established, which makes it hard for students apply for grants and financial 
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assistance. In France the education is not state funded, but it is more or less 
affordable.  Since the education in Germany is state funded and Muslim 
immigrant students still face problems while studying in higher education 
institutions in Germany, tuition fee appears not to be one of the main challenges 
within the Bologna Process in the country. It is important to mention, though, 
that there are many foundations all over the world (e.g. A.Q.M Salehuddin and 
Najmun Nisa Memorial Trust, Aamir Mustafa Kidwai Trust, etc.), which 
financially assist Muslim students all over the world, making their access to 
education easier. 

 
Literature on Education’s Role in Muslim Immigrants’ Life 
Many research works find education to be the main means of integration for 

Muslim immigrants into European society. Research that focuses on the 
interplay of education and integration of Muslim immigrants mostly draws upon 
factors like academic attainment of Muslim immigrant students, dropout rates, 
introduction of new classes into schools, which could either hinder or promote 
the integration of Muslims (Gesemann 2005). There are also studies which 
focus on the identity of Muslim immigrants (mostly religious) within the 
framework of general education. Also, research gives consideration to Muslim 
female students, while discussing the role of Education (Jackson 2008).  

Gesemann discusses information regarding the immigrant students’ 
academic progress, based on the new the Programme for International Student 
Assesment (PISA), and IGLU (International Primary School Reading Study) 
comparative studies.  Gesemann states: 

The results of the PISA comparative study conducted by the OECD show 
that the differences in reading competence among youths from upper and lower 
social classes is greater in Germany than in any other country participating in 
the study. Affected here in particular are children of the working class and of 
immigrants. Pupils 15 years of age, both of whose parents were born in 
Germany, have chances of attending Realschule or Gymnasium which are two 
to three times as good as pupils of the same age who come from pure immigrant 
families (Gesemann 2005:10). The research suggests that there should be 
supplementary education designed for immigrants and children of working-class 
families to promote the entire integration process.  

Many researchers see integration of young Muslim immigrants through the 
introduction of religious education into general education. In this regard, 
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Jackson (2008) outlines that European inter-governmental institutions 
emphasize and advocate the study of religion in public schools all over Europe. 
OSCE has developed recommendations regarding the integration of religious 
study into the school curriculum. While trying to integrate religious studies into 
public education, European governments realize that appropriate pedagogical 
approach should be developed, which should be engaging for all students and 
will address the importance of religious identity. Jackson (2009) mentions that 
through integration of religious studies, Europe hopes to engage immigrants in 
European civics.  

When it comes to higher education, the whole picture regarding the 
integration of Muslim immigrant students gets even more confusing. Higher 
educational institutions are considered to be spaces where students can interact 
and engage in different issues related to academic and social life. Immigrant 
students studying at universities are not exceptions (Scott 1997). Asmar (2006) 
and Gilliat-Ray (2000) assert that some needs of Muslim students have to be 
met to make their integration process into European society smoother and 
easier. The list of those needs is mostly related to religious rituals (e.g., praying, 
available prayer space, Halal food consumption, etc). Modood (2005) criticizes 
the approach of the European education system towards the Muslim immigrant 
population, stating that the practiced approach does not respect 
multiculturalism. Modood asserts that European universities do not really 
satisfy the basic needs of Muslim immigrant students, thus hindering the 
students’ social integration. According to Modood (2005) there should be an 
intercultural dialogue to promote Muslims’ social engagement. Ortuno (2009), 
in line with Modood (2005), emphasizes the absence of dialogue between locals 
and immigrants. 

Another major aspect hindering the integration of Muslims is the overall 
discrimination against them. The increase in discrimination is especially 
noticeable after the 9/11 terrorist attacks.  Appleton (2005) points out that 
according to Muslim immigrant students, the attitude of Europeans towards 
them sharply shifted towards the negative after 9/11. Muslim students 
experienced not only verbal but also physical attacks by local Europeans. 
Appleton indicates that those attacks make Muslim students feel apathetical 
towards their studies, as well as integration into European society in general. 
Regarding the negative attitude towards Muslim students, Tyrer and Ahmad 
(2006) notice the presence of Islamophobia on the campuses of universities. The 



Armenian Folia Anglistika  Methodology 

102 
 

negative attitude is especially obvious towards Muslim female students, who 
usually wear their traditional dresses and cover their heads.  

Though 12 years have passed after the tragic events of 9/11, the situation for 
Muslim students in Europe has not improved. Jaloyan, after interviewing 20 
Muslim immigrant students studying in higher educational institutions, explains 
that Muslim students experience hardships. These hardships are not because 
they do not study hard or have issues related to French, but because of their 
religious background. Jaloyan’s study and his interviews with those 20 students 
show that European professors have negative attitudes towards Muslims, and 
especially towards Muslim females, because, as Jaloyan mentions, “It is easier 
to identify the female’s religious belonging sometimes, than that of males,” 
(Jaloyan 2008:37).  

Another eye-catching study regarding Muslims’ integration is Kalinin’s 
research in 2010. Through interviewing 10 European students from France, UK, 
and Spain, the researcher tries to understand their perception of their Muslim 
peers. The study reveals that the attitudes of Europeans towards their Muslim 
immigrants differ. Some students outlined that they have Muslim friends. 
Others indicated that Muslims present a potential danger for the future of 
Europe. There are also students that singled out the role of media in shaping 
negative attitudes towards Muslim population in general. Kalinin suggests that 
development of special programs at higher educational institutions where locals 
and immigrants can get together and tell their stories to each other could help to 
solve the issue of negative attitudes. The study concludes that those integrative 
programs could be the beginning of mutual understanding, which could help 
both parties.  To summarize his research results, Kalinin mentions that in this 
respect policy makers could try to make educational policies more flexible, 
stating, “Course credits…they may be important. But they lose importance, 
when not every student is engaged. This means that there is a problem, which 
policy makers could try to fix,” (Kalinin 2010:76).   

Mitchell, while discussing neoliberal governmentality and its influence on 
European education asserts that both the policies and the programs associated 
with education and training are becoming more oriented towards the formation 
of mobile, flexible, and self-governing European laborers and less oriented 
towards an institutionalized affirmation of personal development and individual 
or group ‘difference’ (Mitchell 2004:3).  
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Mitchell thinks that the flexibility of the European educational system 
should make the integration of immigrants in general easier. But is this also true 
for Muslim immigrants? How do Muslim immigrants see the role of education 
in promoting their own integration?  

 
Limitations of the Study 
My research is a set of individual case studies that I compare. The main 

method of my data collection consists of semi-structured interviews with nine 
Muslim immigrant students from France, Germany and Armenia. The study is 
not therefore statistically representational and cannot be generalized.  Because 
the study is of international character, I could not be present in the countries for 
long periods of time, limiting my contact with the student-participants.  

 
Methods 
Qualitative Research. I think that in general most of the inquiry methods 

used by researchers can make substantial contributions to research and provide 
profound knowledge about the examined topics.  Since my research mostly 
carries international and comparative components, and because I focus on 
notions like the interplay of educational policy and integration as human 
experiences, I thought that it would be appropriate for me to use qualitative 
methods of inquiry.  By using qualitative methods I was able to conduct a more 
profound examination; I was able to focus, understand, explain, and interpret 
the collected empirical data.  My research is more individualized with data 
collected through individual conversations with the participants of my research.   

Case Study Approach. While thinking about the research approach I would 
be using in my examination, I went through a lot of articles and books 
(Maxwell, 2004; Maxwell, 2005; Yin, 1984, etc.) that offered a variety of 
methods to be applied in research in general. I thought about the goals of my 
research and came to the conclusion that what I am doing in my examination is 
looking at particular groups of participants and their experiences in a specific 
context (e.g., European context). At the same time, it is important to provide 
detailed information about the researched phenomenon through individual 
stories. Since I was conducting research on Muslim immigrant students in one 
specific context (e.g., European context), it meant that I was not going to look 
for or focus on a universal truth. Instead, what I, as the researcher, would do 
was mostly related to examination and description of what was happening. 
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According to Yin, it is an empirical inquiry which enables researchers to 
investigate “contemporary phenomenon in a real-life context,” (Yin1984:23). 
Further, he outlines that there are “no clearly defined boundaries between 
phenomenon and the context” and in this respect he recommends the use of 
multiple sources of evidence. Taking into account the importance of the 
interrelationship between phenomenon and the context, I think that the case 
study approach was the most appropriate for my research, as I would be 
examining Muslim immigrant students in European context. 

 
Data on Muslim Student-Participants 
I used two main sources to gather data for my research: personal interviews 

with student-participants, their written reflections. The discussion of each 
method follows. 

Interviews.  Interviewing in general is a quite informative process. The data 
collected makes it possible to become more enlightened and learn more about 
the issues the research is focused on. Glesne (1992) describes interviews as an 
“alternative” source of finding answers to questions of interest. Inspired by this 
definition, I was able to gather important data by interviewing student-
participants on their experiences as Muslim immigrant students. Research in the 
field of phenomenology suggests that interviews should consist of three 
interview series: Focused life experiences; the details of experience; and 
reflection on the meaning (Mills 2010; Seidman 1998; Smagorinsky 2008). 

Reflections Written by Muslim Student-Participants. I chose written 
reflections as another source of data because I think that written reflections can 
provide more comprehensive data and make the entire data collection process 
more informative. In this regard, I would like to mention that I based my choice 
of written reflections on my personal experience. While working as a research 
assistant at the Office of Program Evaluation the University of South Carolina, I 
conducted many focus groups, as well as individual interviews after which the 
interview participants were requested to write reflections around the questions 
asked during the interview. To my great surprise, those written reflections were 
more detailed and uncovered some issues which were not voiced during the 
interviews. Hubbard and Power (1999) and Mills (2003), while discussing 
qualitative research methodology and its practical use, emphasize that data from 
written reflections together with interviews “draw patterns and categories from 
responses.” Those responses can be especially useful for data analysis. 
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After coding the data, I started building as well as analyzing each individual 
case. Cross case analysis followed the single case analysis. 

 
Analysis and Results 
I conducted my research interviews in the following universities: Yerevan 

State University (Armenia); Frankfurt Am Main University (Germany); Science 
Po University, Menton (France). To my surprise, there were many immigrant 
students with a Muslim background who expressed a willingness to participate 
in interviews. I conducted a group interview first in order to determine which 
students had really interesting stories to share with me. After discussing general 
questions related to my research, I chose three students from each university: 
The students represented the following countries: Algeria, Yemen, Lebanon, 
Turkey, Morocco, Iran, India, Uzbekistan and Egypt. While making my choice 
among the volunteers, I based my decisions on bringing into my project as 
much diversity as possible (e.g. diverse nationalities, age as well as gender). I 
conducted three rounds of interviews with each and every student. The 
interviews were individual.  

The interviews were individual. Names of student-participants are the 
following: Viola, Ahmed, Sasan (Armenia); Erdi, Mayana, Said (Germany); 
Amal, Khaled, Jhoka (France).  

According to the students interviewed, there were various obstacles they 
needed to overcome in order to feel accepted by locals. Shahnazaryan (2011) 
asserts that institutions of higher education possess the ability to make the 
integration of immigrant students easier and less painful.  

In this section I focus on analyzing the results of the data on experiences of 
Muslim immigrant students in their respective institutions of higher education. I 
try to answer whether or not Muslim immigrant students feel integrated into 
their educational environment in particular and into French, Armenian and 
German society in general based on the data of interviews with the students. 

Next, I discuss what the students indicated as the existing problems and 
obstacles that hinder their integration into their educational environment as well 
as European society. I look at participants’ experiences with their peers as well 
as professors, and I try to determine to what degree they felt accepted by the 
locals. To make the points discussed clearer, I refer to notions like: religion and 
ethnicity, language, unequal treatment, and the feeling of being an outsider.   
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Finally, I also talk about the suggestions the participants made regarding 
possible ways of making their integration easier and smoother in their new 
homelands.  

 
Higher Education and Integration: 
How Immigrant Students See Their Integration 
Shabayev (2009) finds it very important for immigrants from Muslim 

backgrounds to enroll in institutions of higher-education in their host countries, 
asserting that higher education can have a positive influence on immigrants’ 
integration in general. While Shabayev (2009) has very positive feelings about 
higher education’s role as an integrator, Polich (2011) states that European 
institutions of higher education all over Europe may discourage many Muslim 
immigrant students from continuing their educations, explaining that sometimes 
a very tense atmosphere exists inside the institutions and there are prejudices 
toward Muslim immigrant students. At the same time, Ghukasyan (2008) 
indicates that many Muslim students do not want to integrate and that higher 
education cannot play any role in their integration, even if they are part of that 
institution. As opposed to Ghukasyan, Wright (2012) states that immigrants do 
not integrate because: “They feel and see the silent conversation among locals 
and themselves” (Wright 2012:56). He asserts that any immigrant is willing to 
integrate and to support the entire integration process; immigrants should be 
approached individually. Comparing immigrant students with first grade 
elementary school students, Wright points out that they are even more 
vulnerable than first grade students and require individual approach (Ibid).  

When I look at the data provided by the students, I notice an interesting 
tendency across all nine cases. Although students came up with different 
thoughts and ideas on integration, there is at least one commonality among all 
nine cases: “Being integrated means being accepted.” The data shows that the 
perception of the three students studying in Armenia (Viola, Ahmed and Sasan) 
of their higher educational institution (Yerevan State University) varies. Viola 
found it really complicated to become part of her institutional environment 
because she had a hard time communication with her Armenian peers, while 
Ahmed and Sasan were doing their best to make Armenian friends because they 
thought it would help them better integrate into their educational environment in 
particular and Armenian society in general. But all three students indicated that 
one of the most important aspects of integration is acceptance by Armenian 
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society. In addition to “being accepted,” Ahmed found himself in the middle of 
a “cultural game,” stating that his integration also depended on accepting the 
local cultural value system.  

The same tendency is noticeable among students studying in Germany and 
France. Despite the fact that some of the students were successful in their 
communication with local peers, they still felt that they were not accepted by 
many people within their higher educational institution as well as outside of it. 
An interesting fact that I notice in the student data is that Khaled and Amal 
(students studying in France) did not pay attention to the bad attitude toward 
them coming from local Europeans because they realized that, if they wanted to 
be accepted and integrated, then they needed to ignore those “negative 
messages” and just do their work and try to maintain their friendship with their 
European friends. I am inclined to believe that it is due to their childhood in the 
multicultural countries of Algeria and Morocco and the influence of their 
families that Amal and Khaled were able to ignore the existing bad attitude and 
willingly continue their integration process into the society of their new 
homeland. 

Another tendency that I notice among all nine cases is that students try to 
“look like Europeans.” The data shows that all 9 students, for example, mostly 
spoke the local language even if they interact with people who knew their 
mother tongue. Another important thing is that students try to wear clothing that 
will make them look like their local peers. A good example is Sasan’s case. He 
indicated that he did not want to look like other Persian students who wore 
specific colorful clothing and had different haircuts. Sasan tried to look like 
Armenian students.  

Yet another commonality among all nine students is that they find their 
integration into their own higher-education environments important because 
they think that it will facilitate not only their entire educational process, but also 
their integration into European society in general. Even though, for instance, 
Amal and Khaled saw quite a progress in their integration, all 9 students still 
came across various obstacles that could potentially hinder their integration. In 
the section to come, I try to reveal those obstacles based on the data provided by 
students. 

 

Obstacles Hindering Integration 
Religion and Ethnicity. The stories of interviewed students tell us that often 

they avoid questions related to their ethnicity, nationality, and religion.  
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While looking at the data of the 9 student participants of my study, I can see 
that the abovementioned results hold true for them as well. Viola realized that 
her ethnic background and her religion could potentially hinder her integration 
into Armenian society and stopped wearing the hijab, despite the fact that 
Armenian institutions of higher education do not prohibit it. Viola also pointed 
out that local students would often tease her for the clothing she wore, which 
made her make some changes in her appearance. But Viola could not hide her 
ethnicity and, according to her, everyone in her institution knew that she was 
from Uzbekistan. In contrast to Viola, Ahmed did not plan to make major 
changes to hide his nationality or religion. He thought that studying hard and 
being a good student could help him overcome problems related to his 
integration and make locals believe that “being an immigrant from Muslim 
background is not a mental disability.” In contrast with Viola and Ahmed, 
Sasan almost never interacted with other Iranians, and he tried to wear clothing 
in the style of Armenian students. He did not consider himself a Muslim, and 
when asked questions about his nationality he presented himself as Armenian, 
and the most astonishing thing is that he sometimes wore a cross around his 
neck. Like Sasan, Erdi, finding himself in the middle of integration problems, 
thought that giving up his religion, presenting himself to others as German, and 
wearing European-like clothing could make his integration into German society 
smoother. Erdi thought that the changes he had undertaken seemed to have 
made his integration easier.  

Mayana (student from Germany) tried to avoid religious practices and think 
and act more like Europeans, but at the same time she indicated that she did not 
feel accepted either by Europeans or by immigrant students from a Muslim 
background.  

I understand why covered Muslims don’t accept me. It is because they know 
that I should be Muslim, but in reality I am not. I don’t even wear their type of 
clothing. But I feel like there are many European students who just don’t want 
to interact with me. 

Mayana, like Viola, still felt badly integrated, despite the self-changes she 
had been through. 

In contrast with other students, Said was one of those lucky students whose 
appearance was more or less European, which helped him avoid questions 
related to his nationality and religion. Said, similar to Sasan, did not wear 
Muslim-specific clothing, and he tried to act and think like European: “I try to 
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behave like Europeans; I wear the same type of clothing; I eat the same type of 
food; and I listen to European music only.” 

Jhoka’s case was very similar to Viola’s case: lack of friends and interaction, 
lack of acceptance, and low levels of communication. Despite the fact that 
Jhoka did not use her Yemeni clothing inside institutions, she did not feel that it 
helped her to integrate. She realized that her religion and ethnicity, especially 
after recent tragic events in France, could hinder her integration into French 
society, but she did not feel like giving up either her ethnic identity or religion. 
She thought that if people were going to accept her, they needed to accept her 
the way she was. In contrast with Jhoka, Khaled did not seem to have major 
problems in adapting to his institutional environment. But at the same time, 
Khaled, like Erdi, tried to act French and think French, because he thought that 
that type of behavior could influence his integration positively. Khaled said that 
he did not really like concepts such as nationality and religion. I think that such 
an attitude toward those concepts is due to the fact that Khaled realized that 
nationality and religion were potential obstacles toward his integration. Amal’s 
case is similar to Kahled’s case in sense that Amal did not seem to have major 
problems related to her ethnicity or religion. Amal herself did not outline the 
fact that she was Muslim, but she stated that she just had belief in God. Also, 
Amal mentioned that Morocco's being a multi-national country made it easy for 
her to be accepted by French society without having problems related to her 
ethnic background. At the same time, she realized that Muslim immigrants from 
other countries do have issues related to ethnicity and religion. Like Mayana, 
Amal mentioned that sometimes she felt non-accepted by other Muslim students 
due to her free outlook and communicative behavior.  

Language. Transition to new culture and environment can be very stressful. 
An important part of a new culture for an immigrant is the official language of 
the country. Nelson (2008) asserts that integration into a new society is much 
easier if immigrants learn the language of their new homeland. Nelson (2008) 
also states that the tendency to learn the local language is especially noticeable 
among the younger generation of immigrants and, more specifically, among 
those youngsters who want to be well educated in order to be able to build their 
future in the new country.  

My interviews with all 9 Muslim immigrant students suggests that they 
realized the importance of knowing and speaking the language of their host 
country. My observations show that, for example Viola, did realize the 
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importance of learning and speaking Armenian. She could also understand that 
speaking the local language would potentially improve her integration into 
Armenian society. Viola did not have an easy time learning Armenian. As to 
Ahmed and Sasan, both of them realized that knowledge of the Armenian 
language could play an important role in their integration. Both of them learned 
Armenian before entering Yerevan State University to be able to enroll in 
mainstream classes with Armenian students. Most of the time they speak 
Armenian. Sasan’s story reveals that he avoided communication with other 
Iranian students and tried to speak only Armenian. Ahmed also indicated that he 
preferred to speak Armenian most of the time. Moreover, Ahmed’s major was 
Armenian history, not only because he was interested in it, but also because he 
thought that knowing the history of his host country better, would make his 
integration smoother. Similarly, Mayana, Erdi and Said found the knowledge of 
German important and thought that it could definitely make their interaction 
with Germans easier. Moreover, they often tried to speak German because, 
according to them, by doing so, they avoided questions related to their ethnic as 
well as religious background. While Amal and Khaled had no problem speaking 
French, because they grew up speaking French, Jhoka attended specialized 
courses in French for foreign students who were planning to continue higher 
education at Science Po. In contrast with Amal and Khaled, Jhoka’s parents did 
not speak any French and they did not encourage their children to speak French. 
But Jhoka, realizing the importance of speaking the local language as well as its 
positive influence on integration, did learn French and tried to speak it most of 
the time.  

Unequal treatment and the feeling of being an outsider. All 9 of the 
student-participants in my study considered unequal treatment, which makes 
students feel like outsiders, to be one of the major issues they dealt with. Thus, 
despite the fact that Amal and Khaled were more or less integrated into their 
educational environment, they also felt unequally treated by their professors and 
thought that such treatment could be detrimental to the integration of Muslim 
immigrants. Amal did not talk much about unequal treatment toward herself, 
but her data makes it clear that she was aware of an existing problem and 
noticed that many Muslim immigrant students did face that problem. Khaled did 
talk about his own unequal treatment and existing prejudices toward him. At the 
same time, both Amal and Khaled preferred to ignore the negative treatment, 
considering their integration vitally important for their education in particular 
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and life in France in general. They kept up with making many friends among 
the French and other Europeans, and they were actively involved in educational 
activities. Both students perceived that their integration was vitally important 
and preferred not feel like outsiders.  

Jhoka’s, Viola’s, and Mayan’s cases shows that the three young students did 
have hard time integrating into both their educational environment and into the 
societies of their host countries. The data of these three students reveals that 
professors did not treat them well. The students could not make friends with 
local students, which would make their integration smoother. They felt like 
outsiders and distanced from Europeans. The students thought that unequal 
treatment by their professors reflected on the students as well and caused the 
local population to keep away from them. This type of attitude made all three 
students feel “othered” inside and outside of their institution. According to the 
data, very few professors were supportive and approachable.  

When I compare the Erdi’s, Said’s, Sasan’s, and Ahmed’s cases, I notice that 
all four felt unequally treated by professors and even sometimes by students. 
The data also reveals that all four students had good knowledge of the language 
of their host country and mostly interacted with locals both inside and outside 
the institution. They thought that interaction and communication with local 
European students was the main key to their integration. And all four students 
did their best and studied hard to prove to their professors that they deserved 
better treatment. 

To conclude, I would like to add that all nine students knew that their 
integration was important not only for their education but also for their attempt 
to become good citizens of their host countries.  

All nine cases demonstrate that professors’ unequal treatment influences the 
opinions of local students about Muslim immigrants. At the same time, Muslim 
immigrant students think that the reason behind their unequal treatment is their 
religion and the country of origin. That is the main reason students avoid 
speaking their native language, try to behave like Europeans (for example, 
through clothing, thinking, and so on), and even sometimes ignore negative 
messages from their professors and peers.  

 
Conclusion 
As we saw from the above discussion, all nine students discussed various 

obstacles related to their integration. Students also highlighted that integration 
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was vitally important for them, not only for their successful completion of their 
education but also for becoming lawful members of the society of their 
respective host country. 

Gyurzaev, while looking at various institutions of higher education all over 
Europe, talks about diverse population of migrant students from different ethnic 
as well as religious backgrounds. The researcher observes different groups of 
students, examines issues related to their integration, and asserts that there is a 
tendency among students from Muslim backgrounds not to integrate as well as 
migrant students from Christian backgrounds. He indicates that Muslim 
students feel segregated because they often feel they are mistreated by their 
professors and peers. The researcher also discusses the student cliques and notes 
that often students from Muslim backgrounds tend to interact among one 
another and try to keep a distance from their European peers. At the same time, 
he makes us aware that the overall educational environment does not really play 
a role of integrator the way it should. One of the main solutions suggested by 
the researcher is the incorporation of culture-related subjects and activities in 
which all students can participate, present their culture, and talk about their 
problems both inside and outside their institution. This would enable local 
European professors and peers know immigrant students better (Gyurzaev 
2011).  

Al-Mahmud conducts a similar study where he looks at various educational 
institutions in France. The researcher states that, while the student population is 
diverse, the professors’ population consists of mostly local professors. He 
stresses the importance of recruiting and hiring professors from migrant 
backgrounds, which would bring the overall institutional population into some 
kind of balance. The researcher thinks that having migrant colleague would help 
local professors better understand the hardships that migrants face and treat 
students equally (Al-Mahmud 2013).  

Thus, considering the experiences of the 9 student-participants of my study, I 
have suggestions that are consonant with those suggested by Al-Mahmud and 
Gyurzaev. The student participants think that their integration into their 
educational environment and, consequently, into French society would be 
smoother if the educational institutions offered recreational facilities for all 
students, so that they could attend those and get to know one another. Diverse 
cultural and interactive student clubs are among the means students thought 
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could support their integration. By attending those clubs, students from various 
backgrounds could interact and share their interest.  

Student participants also discussed the curriculum. Mayana suggested the 
following: “The university curriculum should incorporate subjects related to 
immigrants, to their issues, problems, and hardships. That way European peers 
will know more about our lives, and it is very possible that their treatment will 
change toward better.” Among other suggestions related to changes in 
curriculum was the suggestion to include subjects related to culture, which 
could help European students know more about the countries where their 
immigrant peers came from. Jhoka said, “I think there should be some 
informative classes for locals, where they can learn more about Islam and 
Muslim immigrants and understand that not all of us are scary.” 

Finally, students stated that they lacked one-to-one meetings with their 
professors where they could talk about education-related problems and find 
solutions together, mentioning that those meetings would be helpful for both 
students and professors. Professors would thus get to know migrant students 
better, which could be beneficial for their integration. Also, student-participants 
mentioned that most of their professors were local Europeans and saw a need of 
having professors who had migrant backgrounds: 

Another important thing would be to hire a diverse group of professors, 
which would be helpful. I know many educated people from Muslim 
background who used to be professors in their countries and who are really 
proficient in the field of political science. Why don’t they hire those people 
when the institution lacks professors of certain subject fields? If the local 
professors interacted with migrant professors, they would probably change their 
negative attitude. 

In sum, the discussion above shows that the 9 students had various 
experiences while studying at their respective institutions of higher education. 
Some students continued to face many difficulties while trying to integrate into 
their educational environment and into the society of their host country. All 
students thought that integration was vitally important for them because 
problems with integration would exert a negative influence on their education, 
their future careers, and their lives in Europe. The students talked about the 
potential obstacles that they thought could hinder their integration. Finally, the 
students made suggestions and came up with different ideas for making their 
integration in their educational environment smoother.  
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Ü»ñ·³ÕÃ³Í ÙáõëáõÉÙ³Ý áõë³ÝáÕÝ»ñÁ »íñáå³Ï³Ý μ³ñÓñ³·áõÛÝ 
áõëáõÙÝ³Ï³Ý Ñ³ëï³ïáõÃÛáõÝÝ»ñáõÙ 

 
Ðá¹í³ÍáõÙ ùÝÝíáõÙ ¿ ³ÛÝ Ñ³ñóÁ, Ã» áñù³Ýáí ¿ μ³ñÓñ³·áõÛÝ ÏñÃáõÃ-

ÛáõÝÁ Ýå³ëïáõÙ ÙáõëáõÉÙ³Ý áõë³ÝáÕÝ»ñÇ ÇÝï»·ñÙ³Ý ·áñÍÁÝÃ³óÇÝ 
ýñ³ÝëÇ³Ï³Ý, ·»ñÙ³Ý³Ï³Ý ¨ Ñ³ÛÏ³Ï³Ý Ñ³ë³ñ³ÏáõÃÛáõÝÝ»ñáõÙ։ 1999 
Ãí³Ï³ÝÇÝ μ³½Ù³ÃÇí »íñáå³Ï³Ý å»ïáõÃÛáõÝÝ»ñ ëïáñ³·ñ»óÇÝ ´áÉá-
ÝÇ³ÛÇ Ñéã³Ï³·ÇñÁ, áñÇ Ýå³ï³ÏÝ ¿ñ »íñáå³Ï³Ý μ³ñÓñ³·áõÛÝ ÏñÃ³-
Ñ³Ù³Ï³ñ·Á ÙÇ³ëÝ³Ï³Ý³óÝ»É, ¹³ñÓÝ»É Ù»Ï ÁÝ¹Ñ³Ýáõñ Ñ³Ù³Ï³ñ·։ ²Û¹ 
Ñéã³Ï³·ñÇ Ï³ñ¨áñ³·áõÛÝ μÝáõÃ³·ñ»ñÇó ¿ñ ù³Õ³ù³Ï³ÝáõÃÛ³Ý ×Ïáõ-
ÝáõÃÛáõÝÁ, ÇÝãÁ ÑÝ³ñ³íáñ Ï¹³ñÓÝ»ñ μ³ñÓñ³·áõÛÝ ÏñÃáõÃÛ³Ý Ñ³Ù³Ï³ñ-
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·Ç áõë³ÝáÕÝ»ñÇ Ñ³Ù³ñ áã ÙÇ³ÛÝ μ³ñÓñ³Ó³ÛÝ»É, ³ÛÉ¨ áñáß³ÏÇ ·áñÍáõ-
Ý»áõÃÛáõÝ Í³í³É»É` Ç Ýå³ëï Çñ»Ýó ëáóÇ³É³Ï³Ý, ÏñÃ³Ï³Ý, Ùß³ÏáõÃ³-
ÛÇÝ Ï³ñÇùÝ»ñÇ μ³í³ñ³ñÙ³Ý, Çñ»Ýó Ù³ëÝ³ÏóáõÃÛáõÝÁ μ»ñ»É áñáßáõÙÝ»-
ñÇ Ï³Û³óÙ³Ý ·áñÍÁÝÃ³óÇÝ։ Ð»ï³½áïáõÃÛ³Ý Ýå³ï³ÏÝ ¿՝ Ñ³ñóÇÝ Ùá-
ï»Ý³É Ý»ñ·³ÕÃ³Í ÙáõëáõÉÙ³Ý áõë³ÝáÕÝ»ñÇ ï»ë³ÝÏÛáõÝÇó, μ³ó³Ñ³Û-
ï»É Ýñ³Ýó` »íñáå³Ï³Ý μ³ñÓñ³·áõÛÝ ÏñÃ³Ñ³Ù³Ï³ñ·Ç ÁÝÏ³ÉáõÙÁ, í»ñ 
Ñ³Ý»É Ýñ³Ýó ÷áñÓ³éáõÃÛáõÝÝ»ñÁ »íñáå³Ï³Ý ÏñÃ³Ñ³Ù³Ï³ñ·ÇÝ ¨ Ñ³-
ë³ñ³ÏáõÃÛ³ÝÁ ÇÝï»·ñÙ³Ý ·áñÍÁÝÃ³óáõÙ։ êáõÛÝ Ýå³ï³ÏÁ Çñ³·áñÍ»-
Éáõ Ñ³Ù³ñ ³ßË³ï³ÝùáõÙ ùÝÝáõÃÛ³Ý »Ý »ÝÃ³ñÏí»É Çñ³Ï³Ý³óí³Í 
Ñ³ñó³½ñáõÛóÝ»ñÇ ³ñ¹ÛáõÝùÝ»ñÁ` ÏÇñ³é»Éáí Ñá·»μ³ÝáõÃÛ³Ý ¨ 
Ù³ÝÏ³í³ñÅáõÃÛ³Ý Ù»ç ÁÝ¹áõÝí³Í ³é³ÝÓÇÝ ¹»åù»ñÇ í»ñÉáõÍáõÃÛ³Ý 
Ù»Ãá¹Á: 

  




