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ABSTRACT

At the meta-cognitive level, the functions of studying and assimilating
theories and concepts of analytical reading have gained more relevance,
especially within the framework of the 21% century technological advance. In this
light the humanization of education has acquired vital importance, analytical
reading of authentic literary texts being its inseparable part. The main function of
analytical reading is the formation of students’ analytical competence. In studying
a literary text, the functional paradigm of implementing analytical reading
becomes the point. There exist different functions of analytical reading, such as
informational, interpretative-analytical and self-developing.

Analytical reading of authentic literary texts carries out the functions of
developing aesthetic taste, critical thinking as well as the self-esteem of the
students, which enables the student to analyze the native speakers’ behavior,
mentality, identity and the characteristic features of their culture.

Key words: literary text; humanization; analytical competence; stylistic,
discursive, pragmatic, cognitive, communicative, interpretive competence.

PE3IOME

OBYYEHUE AHATTUTUYECKOMY YTEHUIO AYTEHTUYHbIX
XYOOXECTBEHHbIX TEKCTOB B PAMKAX
®YHKLUUOHAIIbHON NAPAUI MBI

Ha meTakorHMTMBHOM YpoBHE beHKLIMVI n3y4vyeHnqa A3blka ycBoeHune Teopum

N KOHUENUMIN aHanMTU4eckoro YteHnsa npnobpeno 6onbluyto akTyansHOCTb, 0CO-
6eHHO B pamkax TexHosnorudeckoro cynep-nporpecca XXI Beka. AHanutudeckoe
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YTEHMEe ayTEeHTUYHbIX XyOOXEeCTBEHHbIX TEKCTOB COCTaBMsSeT HEeOoTbeMmiemyto
YacTb B npouecce rymaHu3aumm obpasoBaHus. CornmacHo Mogensim M3yyeHus
Xy[AOXeCTBEHHOro TekcTa, (yHKUMOHanbHas napagurma npuMeHeHus aHanutu-
YeCKOro YTEeHWs CTaHOBUTCH akTyarnbHOW. B npodeccuoHanbHOM Kypce aHrmnui-
CKOrO si3blka aHanMTU4ecKoe YTeHWe ayTEeHTUYHbIX XY[40XECTBEHHbIX TEKCTOB Bbl-
nonHseT YHKUMIO PasBUTUS ICTETUYECKOTO BKYCa, KPUTUYECKOTO MbILUMIEHUS,
NPOSIBMIEHNSI CaMOOLIEHKN CTyAeHTOB. BblgensoTcss MHOPMaLMOHHbIE, UHTep-
npeTaTMBHO-aHaNUTMYeckne, camopassmsaroLie PYHKLUN aHanMTUYECKoro yte-
HUs. OCHOBHasa (DYHKLUMSA aHanMTUYeCcKoro YTeHns — chopmmpoBaHMe aHanuTu-
YeckoM KOMMNeTeHUMM Yy CTYAEHTOB, MNO3BOMSAIOWEN wu3yyaTb MNOBeAeHue
HocuUTenen A3blka, WX MEHTanuTeT, HauMOHanbHYI WOEHTUYHOCTb W
0COBEHHOCTU UX KYNbTYpbl.

Knroyeenie cnoea: xy0oxecmeeHHbIl MeEKCm, 2yMaHu3auyusi; aHanumu-
yeckasi KoMmremeHyus, cmunucmuyeckue, OUCKYpCUBHble, rpazMmamuyecKue,
KO2HUMUBHbIEe, KOMMYHUKamuUeHbIe, UHMeprnpemamusHble KOMIemeHyuu.

uuenenhy

Y1UMr4d6USUHUL PLUSHM SELUSENh YEMLNROUWLUUL
LLEEMSULNRESUL NRUNKRSNRUL SNPOUWNNREU3PL
<Uurusnr3s8h ssuuLuU3NhLHS

Unyu hnnywénwd thnpéd £ wpynd punhwunip puniypwgpbpny ubipyujwg-
ubnt gbinwpdbunwywu puwgph YGpndwlwu pugbpgwunyejwu nunigdwu
hhduwywu gnpdwnnypubipt wugtptuh dwulwghnwlwu nwupupwgnud: Wn
gnpdwnnypubnp ubpywjwgynid Gu pun dwutwghnwlwu U hwnnpnwygwywu
Yndwbwbughwubiph, pbpwywunyejwi, pwnwwwowph nwnigdwl, nGwywu
huwpubiph jnipugdwu, ginwpybunwywu puwgph ybpndnipjut dwdwuwyw-
Yhg dbpnnwpwuwlwu dninbignudubiph, gpwlwu wbpunh nwnuwuphpnyejwu
dnnbjubph wnwuduwhwwynipniuubph: Cunhwunip qdtpny punipwagpynid tu
twl Jwutwghwnwywu gbnwpybunwywu puwagph ybipindwywu pupbpgwunt-
pJjwl nwngdwl nbwpwlwywl, fununypwiht, gnpdwpwuwlwu, huswybu twl
dwuwsnnulwu-hwnnpnwygwywu Ybpindwlwu Yupnnnigyniuubpp W hdwni-
pInuubipp qupgugubint gnpéwnnypubpp: depbwuwsnnulywu dwlwpnwynud
wybilh d6d wpnhwlwuniyeyniu Gu &binp pbipk) bpndwlwu pupbpgwunyejwu
wbuniejniuutiph nu hwulwgnipniuutiph nwntwuppdwu b jnipwgdwu gnpdw-
nnypubpp, hwwnwwbu' 21-pn nuph wbfuuninghwlwu gbpqupqugdwu opgw-
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uwyubpnud: Wu [nyup ubippn Ypenipjwu hnidwuhqugnidp &bnp £ pbipt Yeuuw-
Ywu vpwuwynieintu, huly puwghp gpwlwu mbpuwnbph ybpnibwywu pupbpgw-
unieyniup npw wupwywnnbih dwut k:

Pwbwip punbp' qbnupdbupwlwt ipbpuy, hnidwbhqugnid, Jepiniduw-
ywt Yndybipbughw, nbwpwiwlwl, fununipught, gnpdwpwiwlwl, dwiwsn-
nuwlhwt b hwnnpnwlgwlwt Ynduytapbughwbn:

INTRODUCTION

The 21% century has posed new and vital challenges to higher education
from various perspectives. One of them is humanization of education as the
newly developed technological innovations deprive students of reading in
general and reading fiction in particular. In this respect, teaching analytical
reading of literary texts has become of utmost importance. Thus, no wonder
the aspect of analytical reading is included in the English Language Course as
a major.

While viewing analytical reading in the functional paradigm, its
multifaceted and manifold nature is revealed. In the light of speedy
development of academic disciplines, such as translation theory, applied
linguistics and linguistic didactics, the significance of implementing analytical
reading in practice has sharply grown. So, two core functions of analytical
reading — formation of professional competence and formation of
communicative competence — should be highlighted.

Like in any other English course, taught in Humanitarian Departments,
enriching students’ cultural background and intercultural knowledge, their
vocabulary, improving their grammatical skills, inter alia, are but some of the
main aims of teaching analytical reading of literary authentic texts.
Meanwhile, its philological, linguistic and stylistic functions come to the
forefront at the professional level (English Language Course as a major). And
in this connection we would like to emphasize the function of developing
discourse and pragmatic analytical skills. Analytical reading in the English

Language Course is aimed at the formation and development of various
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competences such as reading, motivating, communicative, intercultural, and
others. Only just comprehension of a foreign language source or finding the
necessary information cannot be the objective of any content reading. As for
linguistic or translation analysis, it is a more analytical reading tool than an
objective.

Developing Analytical Competence

To develop students’ general linguistic knowledge it is necessary to stress
due linguistic analysis when organizing analytical reading process. For
instance, to model linguistic phenomena, moreover, to curve “skills and
abilities to evaluate them” (Ky6psixosa, 2006: 29), it is preferable to apply the
meta-cognitive strategy which will reveal new contextual features and
outlines.

Another aspect of analytical reading is culturological analysis seeking to
pick appropriate linguistic information, which can be a key to enhance
students’ primary background knowledge on the target language countries’
culture in particular and world culture in general. In addition, it reveals
students’ capacity to capture and digest not only implicit but explicit
information as well. On the one hand, in the process of the analytical work,
students have the unique chance to use both their theoretical and background
knowledge taking into account the information obtained from the original
text. On the other hand, they deepen and enlarge their knowledge and
horizons during the analytical reading and respectively in result of it.

At this phase the concept of analytical competence should be introduced
as it comprises the relevant comprehension and further use of literary,
linguistic characteristic features of the literary text under discussion. Besides,
students are encouraged to analyze various lexical and linguistic expressive
means which supply them with diverse valuable historical, culturological,
social and philosophical information. According to S. A. Miroshnichenko and
his co-authors (C. A. Mupomnuuvenko u zp., 2015, 149) analytical
competence comprises the following activities:

o identification of "strong" positions;
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e content anticipation by its title;

e definition of the main, secondary characters, their evolution;

e distribution of lexical units by lexical fields;

e formation of concepts based on keywords presenting conceptual

information.

Needless to say, that the above-mentioned factors are aimed at
uncovering conceptual information. According to the same authors, analytical
reading of fiction has a peculiar genealogical function. Through the
appropriate analysis, a student gets a unique opportunity to reveal when and
how the key word or phrases of the original text have arisen and how often
and when they have been used in the text.

Students solve other problems at the phraseological/idiomatic level of
the analysis. They define the type of phraseological units/idioms, the purpose
of its application and so on. Here we can note another significant function of
analytical reading, i.e. mastering and reinforcing the new vocabulary.
Students distinguish the neologisms, occasional/touch words, reveal the
deviations from the accepted rules of the particular word usage.

Conducting an analysis at the stylistic or registry level has proved to be
quite a difficult task. With the help of stylistic and genre analysis students can
disclose the author’s attitude towards the events described in the original text,
formulate a clear attitude towards the main and secondary heroes, model
their lifestyle, mentality, life position, distinguish global cultural, historical-
cultural realities and truths.

Alongside with analytical competence, interpreting competence is also
developed while teaching analytical reading. As it is closely related to cultural
realities, linguo-poetic and stylistic expressive means are depicted in the

literary text under consideration.

Approaches and Models Contributing the Functions of Analytical
Reading
S. A. Berardo specifies the interest stimulating function of reading.

Hereby we would like to state that especially analytical reading gives rise to
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the desire and afterwards the capacity to study and explore various
phenomena of art and life in general through reading (Berardo, 2006: 60-67).

In addition to the above-mentioned aspects, the student’s self-assessment
evolving function is of fundamental importance in the reading process
(IIBupxo, 2016: 223-225).

Here we would like to refer to L. Clanfield’s three models of literary text
study, according to which the following functions of analytical reading of
literary authentic texts can be distinguished:

a. informational,

b. interpretive-analytical,

c. self-developing.

The informational function is considered within the frames of the
cultural model. The interpretive-analytical function is justified in the context
of the linguistic model, due to which a great emphasis is placed on the lexical-
grammatical and/or stylistic analysis of the text. Whereas, the self-developing
function is realized within the frames of the personal growth model.
According to this model students get a chance to express their thoughts, their
attitude towards texts they have read and dealt with (Clanfield, 2015).

The cognitive approach introduces the functions of analytical reading of
literary authentic text in a new light. The core unit of analysis becomes the
mentality or the way of thinking. So, as we can see, different analytical
strategies have been established. And the basis of those strategies is the
mentality in general and the mentality of native speakers in particular.
Among those, certain strategies are worth mentioning: the modeling of the
individual-authoritative, conceptual system (Byraxosa, 2001) and the
realization of the original concept of individual-authoritative concepts and
notions (ITomonbckas, 2004). Thus, native speakers’ verbal/speech behavior, as
well as studying their mentality via verbal behavior through analytical
reading becomes a fundamental function.

In the initial phase students should digest the concepts developed within
the cognitive approach. They should be able to appoint the lexical level of the

text and analyze the proposed fictional concepts and notions due to the
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existing nuclear word (BomorsoBa, 1992). The transition from the study of
notions to the study of concepts possesses paradigmatic significance as notions
are linguistic units, whereas concepts are mental, i.e. cognitive ones.

Such work gives the student an opportunity to have a correct
understanding of linguistic-cultural approach, to reveal native speakers’
communicative behavior, their bias, characteristic features of their mentality.

The conceptual-synergetic approach provides a new level of analytical
reading of the literary authentic text, where key words are distinguished
through the position analysis of the original text (Kmasesa, 2009: 367-369).
The conceptual-cognitive approach to analytical reading makes it possible to
identify national and cultural peculiarities of the literary authentic text being
analyzed or read. When organizing professional English courses, it is
necessary to take into consideration the analytical procedures which
comprise those concepts of the cognitive approach, i.e. cognitive linguistics,
literary and cognitive poetics in particular. Needless to say, that students are
likely to have a clear understanding of the cognitive grammar of the literary
authentic text, the conceptual theory of metaphor, the theory of possible
worlds, the theory of mental realms (Stockwell, 2002; Maciosa, 2012).

Thus, it can be stated that the study and adoption of various reading,
analytical theories and concepts carry an important educational-cognitive
function, which is considered and viewed at the meta-cognitive level.

Conclusion

At the educational cognitive level while conducting an English
Language Course as a major, analytical reading of fiction pieces performs
various functions, such as developing students’ aesthetic taste, their critical
and creative thinking, motivating reading, lining up and developing students’
self-esteem, and more.

Thus, due to the proposed study of fiction text models, we specify the
following clue functions of analytical reading of literary/authentic text:

informational, interpretive-analytical, self-developing.
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At the methodological level, the function of presenting the system of
values of the author of the fiction piece under discussion is greatly
highlighted. Moreover, it is important to stress that the main function of
teaching literary authentic text itself and teaching language through those
texts is to develop analytical competence, without which students cannot
identify the weaknesses and strengths of the original, predict the content of
the original by the title, define main and secondary heroes, etc.

The cognitive approach presents the functions of analytical reading of
literary authentic texts in a new light. Studying verbal/speech behavior of
native speakers, their mentality, their culture and traditions and alike
through analytical reading gains more significance and becomes a
fundamental function of this activity.

Yet, as we can observe, the functions of studying and mastering various
theories and concepts of analytical reading are at the foreground while

viewing them at the meta-cognitive level.
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