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The aim of the present paper is to show how the four important skills relevant to
linguistic competence can be integrated in an eighty-minute lesson and provide
information on strategies and procedures that can be applied to effectively achieve this.
Business English courses at ASUE aim at developing the skills that are significantly
essential to graduates of economics who are planning to further work in business domain
performing various jobs at banks, insurance companies, marketing agencies, accounting
and auditing firms, etc. These job positions require a good command of English along with
excellent writing, reading, speaking and listening skills. Therefore, the lesson plans of
Business English should target developing these four skills simultaneously to help the
students to address these gaps and successfully cater to their job needs.

Business English, lesson plan, skills integration method, authentic
materials.
JEL: D83, 123

Business English course at ASUE focuses on the students’
immediate needs as they are going to enter the job market in various positions
where they will need effective communication skills in a professional setting.
Business English significantly differs from General English, first of all, in terms of
content where the topics might be related to the work place or world of business.
The skills are business communication skills like delivering presentations,
conducting interviews and negotiations rather than discussing everyday topics. As
it appears, Business English instructors teach the functions of business discourse
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that is most applicable to the students’ professional lives. In fact, the principles of
English for Specific Purposes, one of the components of which is Business
English, emerged from the necessity of English being used for different purposes
depending on the context in which the language is used. Functional Business
English courses, therefore, focus on specific discourse features, language skills,
and communication strategies that are useful in particular business situations.

At ASUE, the English language is taught as ESP and the course is designed
for 164 classroom hours within two academic years. It is assumed that the
development of all these four skills is plausible through an integrated approach,
which is widely used at ASUE when teaching Business English.

Since Business English courses are needs driven,
accurate determination of those needs is crucial to the process. According to S.
Donna, a Business English instructor should pay a great deal of attention to
investigating, analyzing and fulfilling their students’ needs in order to have a
successful Business English course.! Therefore, a well-thought students’ needs
analysis which should be conducted taking into consideration linguistic (discourse
analysis) and extralinguistic factors (the situation and purpose for Business
English use) is considered to be a basic component of any language course
design.

In their book ‘Teaching Business English’, M. Ellis and Ch. Johnson outline
some of the basic characteristics of the skills and strategies that Business English
students should acquire for effective workplace communication.? These are as
follows:

Confidence and fluency in speaking;

Skills for organizing and structuring information;

Sufficient language accuracy to be able to communicate ideas without
ambiguity and without stress for the listener;

Strategies for following the main points of fast, complex, and imperfect
speech;

Strategies for clarifying and checking unclear information;

Speed of reaction to the utterances of others;

Clear pronunciation and delivery;

An awareness of appropriate language and behavior for the cultures and
situations in which they will operate.®

The examination of the the above-mentioned skills leads to the idea of
integrating the four most important aspects of language in one lesson to enable
teachers to provide the students of Business English with required linguistic
competence.

Apparently, H. Widdowson was the first linguist who advocated the
integration of the four language skills, emphasizing the idea that the use of

! Donna S., Teach Business English, Cambridge Handbooks for Language Teachers, Cambridge
University Press, 2000, p. 2.

2 Ellis M., Johnson Ch., Teaching Business English, Oxford Handbooks for Language Teachers,
Oxford University Press, 1994.

3 Ellis M., Johnson Ch., Teaching Business English, Oxford Handbooks for Language Teachers,
Oxford University Press, 1994, p. 35.
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language occurs in the form of discourse and in specific contexts, and not in
discrete ‘units’.* According to R. Oxford the integrated skill approach leads to
optimal ESL/EFL communication by interweaving the four primary English
language skills during instruction and this approach is also advantageous for
teachers as it enables them to track students’ progress in multiple skills at the
same time.® Though R. Oxford admits that it is possible to teach one or two skills
in absence of the others in the classrooms, discrete skill approach would fail to
prepare the learners for academic, job oriented, or everyday communication. In
line with this, J. Harmer concludes that skill integration maximizes learning
opportunities for different students in class.® Moreover, M. Tajzad and S.
Namaghi find that although segregated skills teaching may help students develop
their knowledge of the language, it prevents them from using the knowledge in
actual communication.”
According to R. Carol, the implementation of an integrated skills approach

offers some advantages. Skills integration

provides continuity in teaching-learning/program because in this

approach tasks are closely related to each other,

activities can be designed to provide input before output,

provides realistic learning as it allows for the development of four skills

within a realistic communicative framework,

provides chances to know and reorganize the language learned by

students in different contexts,

increases confidence to a weaker or less confident learner.®

It is common knowledge that course planning and development require

flexibility, as teachers must be ready to alter and adapt their plans as needed.
Since each situation and each course is different depending on the department
where it is delivered, the teacher should be ready to accommodate changes if
necessary. And, first of all, the adjustment and adaptability refer to the materials
that are provided which should be certainly of authentic origin. It is widely
admitted by foreign language teaching methodologists that the use of authentic
materials is a relevant feature in ESP methodology.® They serve as a link between
the formal environment of the classroom and the real world.*® In fact, there is a
wide range of advantages of using authentic materials in the classroom. They are
relevant to the students’ lives and needs and provide students with authentic use
of language, vocabulary, structures, and cultural information which, ultimately,

Widdowson H.G., Teaching Language As Communication. Oxford University Press, 1978, p. 144.

Oxford R.L., Integrated Skills in the ESL/EFL classroom, ESL Magazine, 16 (1), 2001.

Harmer J., How to Teach English, Pearson Education Limited. Essex, England, 2007.

Tajzad M., Namaghi S.A.O., Exploring EFL Learners’ Perceptions of Integrated Skills Approach: A

Grounded Theory, English Language Teaching, 7(11), 2014, pp. 92-98.

8 Carol R. At the Chalkface: Practical Techniques in Language Teaching, ELT Methodology,
Longman, 1990, pp. 73-74.

¢ safont M.P., Esteve M.J., Online Resources for the EAP Classroom: Ways of Promoting EFL
Learners’ Autonomy, Linguistic Studies in Academic and Professional English, Castellén,
Universitat Jaume |, 2004.

0 House S., Authentic Materials in the Classroom, Didactic Approaches for Teachers of English in an

International Context. Salamanca, 2008, pp. 53-70.



increases students’ interest and motivation. There are plenty of real source
materials on the Internet that can be effectively used in Business English course
like annual reports, business articles, professional journals, business proposals
and plans, presentations and videos referring to the business domain, to name a
few.

The type of material a teacher selects depends on the students’ proficiency
level, the nature and duration of the course, and the resources that are available
to the teacher. Courses delivered at ASUE are frequently hybrids, which include
texts from Business English coursebooks, teacher-developed materials, and tasks
and projects that parallel students’ future work lives. Regardless of what
combination of materials the teacher uses, it is important to bear in mind that
they should be relevant to the students’ future work, contribute to the students’
progress toward meeting their linguistic objectives, which means they should be
at the correct level to suit the students’ language abilities. Moreover, they should
be engaging, business-focused, up-to-date, and multifaceted. In addition, when
designing a course a teacher should make sure that the materials are unified and
appropriately sequenced. Once suitable authentic materials are selected, the
teacher begins creating activities that allow students to benefit from the natural
and rich linguistic features found in real-life communication. He/she analyzes the
level of the text (the complexity of the structure, vocabulary, and content) and
how it corresponds to the students' needs and interests. The length of the text
and amount of time necessary to work with it meaningfully versus its benefit to
students are also considered.

Of course, it should be taken into consideration that using newly created
materials for the first time could present problems if the tasks are not suited to
students’ proficiency level or if they are not thoughtfully designed and developed
to meet their needs. For example, simply asking the students to read an article
from a business journal without any planned pre-reading, during, and post-
reading activities could render the task ineffective. Thus, the teacher should
think carefully about how to use the text for vocabulary enrichment, analysis of
idiomatic expressions, and grammatical structures. The text can also serve as a
focal point for a discussion, a problem-solution task, or even a written response
or an oral presentation. In this case, the teacher will use the materials in a
purposeful and structured manner.

The research in question required the analysis of
language teaching methodology theories touching upon the issues of teaching
Business English for special purposes and different approaches to integrated and
segregated skills teaching. This included the examination of the theories of such
famous English language teaching methodologists as H. Widdowson, M. Ellis, Ch.
Johnson, R. Oxford, R. Carol, S. House, J. Harmer, etc.

Social and pedagogical analyses enabled me to take a deep dive into the
students’ needs and gaps evaluation. Despite the fact that as an English language
teacher at ASUE | was aware of the Business English course content developed by
the chair of languages, | conducted my own survey evaluating students’ needs
among 150 ASUE freshmen students to get the whole picture of their objectives.
This helped me in achieving an effective compatibility of the requirements
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imposed by specialization programs and syllabi of the university and the wants
that were requested to be covered by students. This was followed by a selection
of authentic materials both for reading and listening and development of
appropriate activities and tasks. The process was finalized with an experiment
conducted through an eighty-minute lesson plan and lesson delivery integrating
all four linguistic skills and being exclusively based on authentic materials.

Taking into consideration the above-discussed strategies and
linguistic competence that the students of ASUE should possess and having them
surveyed to fully understand their needs, | embarked on the lesson plan design
integrating all four skills and addressing startup companies.

Setting and class profile - The group consists of 22 intermediate level
students. The learning context is an ASUE classroom where learners have eighty-
minute lessons twice a week. This is a monolingual class where all learners are
Armenians. All the learners know each other and are on good terms with each
other, which, on the one hand, creates a positive atmosphere in the classroom
and, on the other hand, challenges me, as the teacher, as they tend to use their
own language when communicating with each other in pairwork and groupwork.
The general age of the learners ranges from 18 to 20. There are 7 males and 15
females in the class. All of them learn Business English as part of their university
syllabus. They enjoy games, communication activities and working together.

Objectives - By the end of the lesson, the learners will have developed their
reading for the gist skills with the help of a task on extracting specific
information from the text through a matching exercise in the context of the
stories of successful start-ups. They will have also improved their understanding
of the listening text in the context of a story in the same context. They will have
learnt specific vocabulary items related to start-ups and will have revised the
principles of forming number noun modifiers. They will be able to engage in
conversations related to the success of start-ups as well as will have developed
skills for creating a piece of writing on the success of start — ups supported by
their opinions.

Materials - students’ worksheets, pen/pencil, paper, a computer, a
projector.
WORKSHEET
START-UPS
SPEAKING

Discuss the following questions then report to the class.

1. What do you know about startups?

2. Could you name any famous successful startups?

3. What are the advantages of startup companies and what are the
difficulties that startups might face?

Match the words below with their definitions.



1) start-up a) unpleasant or of bad quality

2) venture b) a newly emerged business venture that aims to
develop a viable business model to meet a
marketplace need or problem

3) to afford ¢) someone who establishes an organization

4) founder d) to hold a group discussion to produce ideas

5) to brainstorm e) to begin something such as a plan or introduce
something new such as a product

6) to launch f) to have enough money to pay for

7) investment g) to start a new business

8) to set up h) the act of putting money, effort, time, etc. into
something to make a profit

9) crappy i) new activity, usually in business,

that involves risk or uncertainty

Fill in the gaps with some of the words presented in exercise | in the

appropriate grammatical form.

1. Lucy is trying to get ____ for her research. 2. are very vulnerable in
the business world and they need to generate revenue quickly. 3. They _ and
mapped plans for dealing with problems like affordable housing and the budget
shortfall 4. René Descartes is regarded as the _ of modern philosophy.
5. The airline will _ its new transatlantic service next month.
6. The group plans ___ an import business.

READING
Read the stories of the most successful startups and, using your background
knowledge about the companies given below, try to find out which company
each story belongs to.

Instagram, Uber, Facebook, AirBnB

THE INSIDE STORY OF THE MOST SUCCESSFUL START-UPS

The most successful startups never had it good when they actually started.
In fact, for most of them, the product looked completely different, served a
different need and market! They all began with a simple idea and look where
they are.

L.

This is a story of 3 guys and how they went from renting mattresses to a
ten-billion company. In 2007, two designers couldn’t afford the rent on their
San Francisco apartment. There was a design conference coming to San
Francisco and the city’s hotels were fully booked, so they came up with the idea
of renting out three airbeds on their living-room floor and cooking their guests’
breakfast. They set up a simple blog and got three renters for $80 each. After a
small success, they enlisted a former flatmate and a computer science graduate,
Nathan Blecharczyk, to develop the website and join the venture.

2.

This is a story of two guys who made an app in flat 8 weeks. Kevin Systrom,
a Stanford graduate who worked on Google’s Gmail, spent his weekends building



https://en.wikipedia.org/wiki/Business
https://en.wikipedia.org/wiki/Business_model
https://dictionary.cambridge.org/dictionary/english/establish
https://dictionary.cambridge.org/dictionary/english/organization
https://dictionary.cambridge.org/dictionary/english/begin
https://dictionary.cambridge.org/dictionary/english/plan
https://dictionary.cambridge.org/dictionary/english/introduce
https://dictionary.cambridge.org/dictionary/english/product
https://dictionary.cambridge.org/dictionary/english/start
https://dictionary.cambridge.org/dictionary/english/business
https://dictionary.cambridge.org/dictionary/english/act
https://dictionary.cambridge.org/dictionary/english/money
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https://dictionary.cambridge.org/dictionary/english/time
https://dictionary.cambridge.org/dictionary/english/profit
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https://dictionary.cambridge.org/dictionary/english/business
https://dictionary.cambridge.org/dictionary/english/involve
https://dictionary.cambridge.org/dictionary/english/risk
https://dictionary.cambridge.org/dictionary/english/uncertainty
https://dictionary.cambridge.org/dictionary/english/trying
https://dictionary.cambridge.org/dictionary/english/research
https://dictionary.cambridge.org/dictionary/english/vulnerable
https://dictionary.cambridge.org/dictionary/english/business
https://dictionary.cambridge.org/dictionary/english/world
https://dictionary.cambridge.org/dictionary/english/generate
https://dictionary.cambridge.org/dictionary/english/revenue
https://dictionary.cambridge.org/dictionary/english/quick
https://dictionary.cambridge.org/dictionary/english/mapped
https://dictionary.cambridge.org/dictionary/english/plan
https://dictionary.cambridge.org/dictionary/english/dealing
https://dictionary.cambridge.org/dictionary/english/problem
https://dictionary.cambridge.org/dictionary/english/affordable
https://dictionary.cambridge.org/dictionary/english/housing
https://dictionary.cambridge.org/dictionary/english/budget
https://dictionary.cambridge.org/dictionary/english/shortfall
https://dictionary.cambridge.org/dictionary/english/regard
https://dictionary.cambridge.org/dictionary/english/airline
https://dictionary.cambridge.org/dictionary/english/its
https://dictionary.cambridge.org/dictionary/english/transatlantic
https://dictionary.cambridge.org/dictionary/english/service
https://dictionary.cambridge.org/dictionary/english/month
https://www.macmillandictionary.com/dictionary/british/group_1
https://www.macmillandictionary.com/dictionary/british/plan_1
https://www.macmillandictionary.com/dictionary/british/import_1
https://www.macmillandictionary.com/dictionary/british/business
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an app that allowed location-aware photo and note-sharing, naming it Burbn.
That’s how Kevin met Mike Krieger, an early Burbn user and this startup's
founder. Later, Burbn was reduced to photos only.

3.

After a conference in Paris, Travis Kalanick and Garrett Camp were
complaining about the many crappy things we all have to deal with in life,
including finding a cab. The next thing you know, the two were already
brainstorming, thinking about ways to find cars at the right place, at the right
time.

4.

A nineteen-year-old lad and a second-year Harvard student, Mark
Zuckerberg launched an internal social networking site for Harvard students.
Soon after the site got popular among students, it expanded its reach to other
universities. In 2004, the site moved its operations base to Palo Alto,
California and received its first investment from PayPal co-founder Peter Thiel.*

WRITING

As you read the stories, using the vocabulary presented above, write down
your ideas concerning the key to success of the discussed companies and
exchange it with your partner.

Look back at the text and pay attention to the word combinations containing
number noun modifiers that are in italics. Can you give your own examples
of such cases?

LISTENING

Bill Gross has founded a lot of start-ups, and incubated many others -- and

he got curious about why some succeeded and others failed. So he gathered

data from hundreds of companies, his own and other people's, and ranked

each company on five key factors. He found one factor that stands out from

the others -- and surprised even him. Visit the following website:

https://www.ted.com/talks/bill_gross_the single_biggest reason_why_startups

_succeed and complete the tasks below:

1. Why did Bill Gross name his company Idealab?

2. What are the five factors that Bill Gross examined thoroughly?

3. What was the percent that the factor of timing gained among the other
factors?

4. Which company does Bill Gross mention as the one that failed despite
having a good business model and enough funding?

5. Which companies does Bill Gross mention as the ones having right
timing and therefore great success?

6. Bill Gross always wanted to quote boxer Mike Tyson. True/False

7. According to Bill Gross the companies that had intense funding
succeeded more. True/False

8. Today, it is very easy to get funding for startups. True/False

1 The text has been adapted from https://arkenea.com/blog/how-successful-startups-started/.


https://www.ted.com/talks/bill_gross_the_single_biggest_reason_why_startups_succeed
https://www.ted.com/talks/bill_gross_the_single_biggest_reason_why_startups_succeed
https://arkenea.com/blog/how-successful-startups-started/

Teacher’s notes

The teacher asks students to look at the questions and in pairs discuss them.

She/he monitors and helps where necessary, then elicits ideas from students

as a whole class discussion. Time: 12 minutes

Next, the teacher asks the students to match the words related to start — up

vocabulary with their definitions.

Key: 1.b, 2.1, 3.f,4.¢,5.d, 6.e, 7. h, 8.9, 9.a. Time: 8 minutes

The teacher asks students to fill in the gaps with some of the words

presented in exercise Il in the appropriate grammatical form.

Key: 1. Funding 2. Start-ups 3. brainstormed 4. founder 5. launch 6. set up.

Time: 6 minutes

The teacher distributes different success stories to students, writes the

names of the start-ups on the blackboard and asks students to guess which

companies the certain story belongs to.

Key: 1. AirBnB 2. Instagram 3. Uber 4. Facebook. Time: 10 minutes

The teacher asks students to jot down their ideas concerning the key to

success of the discussed companies (about 100 words) using the presented

vocabulary. Then students should exchange their notes and check their

peers’ writings at home. Time: 17 minutes

The teacher asks students what they know about the language structure

‘number noun modifier’ and then asks them to find the examples in the text

and also to give examples of their own. The teacher can provide the students

with the information that number and a noun may combine to quantify a

characteristic of a noun. The number noun modifier is placed before the

‘head’ (main) noun. The noun takes singular form (unless the noun exists as

plural form only). Time: 7 minutes

The teacher plays a video twice, the students answer the questions related to

the listening part. Time: 20 minutes

Key: 1) Bill Gross named his company Idealab for how much he worships the

‘ahal” moment when you first come up with the idea.

2) Ideas, team, business model, funding, timing

3) timing made 42 percent

4) Z.com

5) Airbnb, Uber, Citysearch, YouTube

6) False

7) False

8) False

As is can be seen, this lesson plan targets all four skills and is fit for
intermediate students. It covers the topic about start-up successes, which is a
very interesting issue for Business English students. At the start of the lesson, |
clarified the content objectives of the lesson as, being aware of their lesson goals,
the students become more study-oriented and conscious about what they should
pay more attention to. The warm-up stage of the lesson consists of two parts.
First of all, the discussion generated the students’ interest in the lesson. This also
helped me establish a link with the upcoming lesson. The second part on
vocabulary pre-teaching includes a matching exercise with the target vocabulary
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of the reading text. This exercise and the following one contributed to the
retention of the unknown topical vocabulary and prepared students for a
successful reading experience. This vocabulary is intentionally typed in bold in
the text so that students had yet another chance to pay attention to the new
words. The same words were also used later in their writing task, so there was
another opportunity to learn the words.

Exercise IV is reading comprehension whose text was taken from an
authentic source, namely, from the website of an American company involved in
custom software development which helps startups to grow fast. The text
comprises 4 stories about successful start-up companies. In this exercise, the
reading strategy of metacognition defined as ‘thinking about thinking’ is applied
with students taking control over their reading, as they knew the exact purpose
of their reading, were able to preview the text and adjust their reading speed to
fit the difficulty of the text, thus monitor their understanding of the text. After
reading, they had their comprehension of the text tested through turning to the
text for information and combining it with their background knowledge they
matched the appropriate companies.

Exercise V focused on writing skills of the students where they should select
a company, rationalize its key to success, support it with their opinions and using
the presented vocabulary provide a written item consisting of 100 words. This
was followed up by peer checking at home, as there was not enough time to do it
in class. At the next lesson, the results of peer evaluation were monitored and
checked.

In exercise VI, the students were able to revise the target language
structure, which is number-noun modifiers, and the examples provided by the
students enabled me to make sure that students had internalized the language
material.

The listening exercise involved a video with authentic language elaborating
on the start-ups that either succeeded or failed in their business.

As is known, the basic framework of a listening lesson comprises three main
stages. The pre-listening stage helps the learners to prepare to listen by
activating their schemata or having them make predictions about the context of
the listening task. In the while-listening stage, the learners focus their attention
on the listening text and develop their listening comprehensions skills. In the
post-listening stage, the learners will be able to develop their summarizing and
listening for specific information skills when answering the questions (true or
false and special questions) that follow this part.'2

It should be mentioned here that the listening task in fact proves to be the
most challenging activity for a majority of students due to certain reasons. Based
on her own teaching experience, L. Bekaryan points out the following obstacles
and proposes solutions to them:

Affective factors, such as lack of interest and concentration;
Problems affecting the interpretation of the spoken message;
Insufficient visual interpretation;

2 wilson J.J., How to Teach Listening. Essex: Pearson Education Limited, 2012.



Scarce systemic knowledge;
Lack of control over the pace of speech and the inability to get things
repeated.®
In fact, when doing the listening activity, the students did not experience the
above-mentioned difficulties accounting for the fact that the topic was interesting
to them. Moreover, they did not have problems with interpreting the message of
the speaker either as the topic was more or less discussed previously at the start
of the lesson. The same goes with the factor of insufficient visual interpretation
as they were able to see the speaker, Bill Gross himself, and follow his facial
expressions and body language which, surely, enabled them to comprehend the
information with a greater ease. As is known, systemic knowledge problems
occur due to the lack of language knowledge, a factor that had been overseen by
me as | provided them with the ‘blocking’ vocabulary items during the pre-
teaching stage. Watching the video twice enabled my students to overcome also
the problem of lack of control over the pace of speech and the inability to get
things repeated as after they had watched the video once, the students were able
to ask and discuss all the questions they had and the second time listening served
as a means of complete clarification and confirmation of the conveyed message.
The assessment component of this lesson was designed as formative where
results are analyzed mathematically with raw scores and percentages of right and
wrong. In this case, it included gap-fills, sentence completion, matching and
true-false questions. A majority of the students (19 students) did a minimum of
75 percent of the tasks correctly, thus | considered they had successfully met the
lesson objectives. Besides that, in the writing part of this lesson plan peer-
evaluation was applied where students should use the presented vocabulary and
could assess their peer’s work which was later assessed by me. It should be
mentioned here that in addition to these types of assessment, after each third
lesson | administered a formative assessment test based on the material from the
three units. This serves as a second ‘filter’ for assessing the students’ knowledge.
High-level linguistic competence necessarily comprises
profound knowledge of four skills that are speaking, reading, writing and
listening. These skills shape the overall ability of students to make a potential
employee for their future careers. This holds true for the students of economics
who are going to assume responsible positions in various domains such as banks,
insurance companies, marketing agencies, accounting and auditing firms, etc.
Guided by the necessity of providing our students with the linguistic needs they
aspire to obtain, Business English courses and lesson plans at ASUE tend to
regularly include the above-mentioned four skills in eighty — minute lessons to
secure the achievement of linguistic goals. The experiment shows that integrated
skills approach proves to be a plausible and an effective method to be applied in
such cases providing that the materials are based solely on authentic sources and
each activity and task is designed and developed in a thoughtful manner to
address the linguistic gaps of students. As the present paper shows, by designing

13 Bekaryan L., Developing Learners’ Top-Down Processing Skills in Listening, Armenian Folia
Anglistika, International Journal of English Studies, 1 (15), 2016, pp. 79-80.
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lesson plans and administering lessons, based on integrated skills approach,
teachers will extend their students an opportunity to get an insight into a certain
topic which will include knowledge of the target vocabulary as well as help them
communicate on adjacent topics and develop their English language skills both in
spoken and written formats.
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pupwgubph Jbpwptpjui: <NSL-nud gnpdwpwp wugbpbuh nwupu-
pwgn uwywwnwlwninnywsd £ wnunbuwgbn nwuwunnubph uplinp
hdunniginiuubph quipgqwgdwup, npnup  hbGnwqunud  tnwpwpunye
woluwwnwupubp Gu Yuwwpbne gnpdwpuwp npnpuind® pwuybpnid,
wuwwhnjuagpwlwu pulbpniyeniuubpnud, Jdwppbehuquihu gnpdw-
Yuinippnwiubpnud, hwoduuwwhwywu b wninhnwht pulbpnieniu-
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gnpdwpuwn wqibpbl, nwuwuwul, hdpngeinit-

bbph ptupbgpdwil dapnn, ptiwghp tynyebp
JEL: D83, 123

NYCUHE APYTHOHAH
3asedyrowaa kagedpoli assvikos AI2Y,
Jdoxmop ¢punonoeuyecKux Hayx, doyeHm

Unmezpayua 4emseipex HaBbiKoB BO BpeMA ypokos denosozo
aHenulickozo A3biKka B ApMAHCKOM 20CydapcmBeHHOM 3KOHOMU-
yeckom yHusepcumeme.— [laHHana cTaTbA ABNAETCA MOMbITKON WHTe-
rpaumM YeTbipex BaMHbIX HABbIKOB JIMHIBUCTUHECKOW KOMMETEHLMN B
TEYEHUE OfHOIO ypoKa U NPefocTaBieHnA UHGOpMaLMK O CTpaTErMAX
MeTOfax, KOTopble MOTYT ObiTb MpUMeHeHbl AnA 3pdeKTUBHOrO AOCTU-
meHua fanHolt uenu. Kypc penosoro aHrnuiickoro asbika B Al 2Y uene-
HanpaBfieH Ha PasBUTUE HABbIKOB, KOTOPbIE CYLLLECTBEHHO BaMHbl AJIA
CTYAEHTOB-9KOHOMMCTOB, Tak Kak MpeAnonaraeTca, 4To B OyAyLlem OHW
bynyt pabotatb B cthepe bU3Heca U IKOHOMMHKM, 3aHMMaA pasfuyHble
OOMKHOCTU B HaHKax, CTPaxoBblX KOMMaHWAX, MAPKETUHIOBbLIX areHTcT-
Bax, OyxranTepcKux U ayauMTOpcKuMx cbupmax. Takue nosmuum Tpebytot
OT/IMYHOTO 3HAHWA aHMMACKOTO A3bIKA C HAWYMEM HABbLIKOB rOBOpE-
HUA, YTEHWA, NUcbMma W ayavpoBaHuA. CnefoBaTelbHO, MiaHbl YpoKoB
Kypca [efoBOro aHMMIACKOro A3blka JAOMKHbLI OblTh HaueNeHbl Ha OfHO-
BPEMEHHOE PasBUTWE BblLEyKasaHHbIX YETbIPEX HaBbIKOB, CMOCOGCTBY-
IOLLMX NyYLLEN NepCrekTUBe KapbepHOro pocTa CTYEHTOB.

Oenosoli anenulickuli A3bIK, NAAGH YpoKa, Me-
mod uHMe2payuu HasbIKO8, dyMeHMUYHbIe MAMEPUaIb.
JEL: D83, 123




